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Register your email (demographic information optional) using the QR code 1
or clicking the first time module users link

(LT \ First time module users view informational

@ letter and register here!
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« Comprehensive, Integrated, Three-Tiered (Ci3T)
Model of Prevention
- A respectful approach to preventing and responding to
challenging behavior
« Alook at acting-out behavior: Timing is
everything!
» Managing acting-out behavior: Seven phases
« Pathways to success: Defusing various behaviors

« Tier 3: Building an individualized de-escalation Ma,,a;mg’Acl,ng,m,,
support plan )

« Wrapping up: Resources

Buildi ized
B

ci3t.orglenhance
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Thank you for your commitment

Shift to a systems

level perspective

ED0.5%
EBD 12-20%

Ci3Ta

Comprehensive, Integrated,
Three-Tiered (Ci3T)
Model of Prevention

A respectful approach to preventing and responding to challenging behavior

“Rapid response

Universal Interventions
“All students
“Preventive, proactive

David James Royer, PhD, BCBA
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Tntensive, Individual Interventions
+Individual Students
+Assessment-based

“ntense, durable procedures

) Turgered Growp Inerventions
+*Some students (at-risk)

“High efficiency

“Rapid respanse

—' Universal Interventions

Il settings, all students
“Preventive, proactive

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Goali Reduce Harm,

Specialized individual systems
for students with high risk

SoaliReverse Harm,
Specialized group systems
for students at risk

School/classroom-wide systems
for all students, staff, & settings

Tierd
Cry Provankien (<0%)

Academic o Behavioral o Social

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Academic o Behavioral o Social
Validated Curricula PBIS Framework Validated Curricula

10
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The 5 Social and Emotional Learning Core Competencies

Self- Self-
awareness management

Social &
Emotional

Social Learning
Awareness

Relationship
skills

July 16, 2024
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Social Skills Instruction Outcomes

y- y
( | Positive social
Exolicit social SEL skills behavior
om ci(tri’c;r?glslg(a;lrii-n acquisition Fewer conduct
(SEL) skills : Improved attitudes problems
TstiuEten about self, others, Less emotional
and school distress
\ Y € ' Academic success

13

Ci3T at Lincoln Elementary Everything
’ | connects

Including procedures
for teaching,
reinforcing, and
monitoring across

:| academic, behavior,
=| and social roles and
responsibilities.

David James Royer, PhD, BCBA
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School Year 2015-2016
Implementation Manual
fered (¢

July 16, 2024

Procedures for Teaching

of s week

16

Essential Components of
Primary Prevention Efforts

Academic Behavior

‘Samplo Elementary SchoolFall
SRS (riomalizng) Rosuls -AI Suonts.

17
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Middle School
Behavior & Academic Characteristics of

SRSS Risk Groups

Variable Risk
Low Moderate
(n = 422) (n=51) Significance
M (SD) M (SD) Testing
ODR 1.50 5.02 8.42 L<M<H
(2.85) (5.32) (7.01)
In-School 0.08 0.35 1.71 o
Suspensions (0.38) (1.04) (2.26)
GPA 3.35 2,63 2.32 L>M, H
(0.52) (0.65) (0.59) M=H
0.68 2.78 417 L<M, H
Course Failures
(1.50) (3.46) (3.49) M=H

July 16, 2024
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Screening Modules
Check outsystematic screening
modues on the Enhancing C3

i « ontinued Inquiry b

1
st to detect sudents with nitial sgns f iternalizng (.. extremely shy,anxious, andor socal

1 withdran) i externaizing e, noncomplant, agressive, andor defant) behavor patterns,
1

ol
| Comprehensiv, ntegrted,ThreeTired (C:3) mdels o prevention on the page below and now,

1 thisimportant nquiry with s fo more than 15 years to dte.  — September9, 2020

tematic Screening

el " )
e o | ci3t.ora/screening

19

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

v 3

Greating Positve,
Producive, Sate
earning Environments . ng | for Responding to Intervention Process
Introduction °® | Challenging Behavior | in Your CiaT Model

Academic vior

Behavio 5 Social
alidated Curicula 2BIS Eramework alidated Curticula

20
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Low-Intensity Strategies

Low-Int tegie Low Stategies | L s Low- rtegie

Behavior-Specific | Instructional High-Probability

Praise Choice Request Sequences
T Y

Fi

. Instructional

Opportunities ! brecorrection
Feedback to Respond i

cidt.org/enhance
21

, Three-Tiered Model of Prevention
lerg, & Menzies, 2009) emarcen ot

econdary Intervention Grid

ehavioral o Social
IS Framework Validated Curricula

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

School-wide |Data to Monitor] _Exit Grieria
Datai Entry | Progress:
Criteria

Support | Description

David James Royer, PhD, BCBA 7
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Project SCREEN  Research to Inform Practice  [EESCRURINLYewl] Systematic Screening

Ci3T Exemplars for Hybrid (In-person and Remote) Learning Experiences (2020-2021)

Ci3T Implementation Manual: Middle School Exemplar
Ci3T Implementation Manual: High School Exemplar

Low-Intensity Strategies For Virtual Learning Environments

Digital Reinforcement Tracker Templates and Tutorials

Google Drive Templates: Teacher Reinforcement Tracker | Student Reinforcement Tracker
Tutorial for Setting Up a Digital Reinforcement Structure: Step-by-Step Guide | Video Tutorial
Brief Demonstration Video (see "slide" 3)

Home  AboutGi3T  Building YourCi3TModel  Ci3TinAction  ContactUs  Functional Assessment-Based Interventions

Implementing Your Ci3T Model  Literature  Measures  Presentations  Professional Learning  Project ENHANCE

CisTImplementtion Manual lemertary choel Exemplr ci3t.org

Virtual behavior-specific praise: Implementation checklist Infographic  Vide

Virtual instructional choice: Implementation checklist Infographic  Vide

Virtual precorrection: Implementation checklist Infographic  Videl SK\\W’/
Virtual active supervision: Implementation checklist Infographic  Videt VL
Virtual instructional feedback: Implementation checklist Infographic  Videc o Ve 20202021
Virtual opportunities to respond: Implementation checklist Infographic  Vided i

July 16, 2024
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Consider the core components of a
comprehensive, integrated, three-tiered
(Ci3T) model of prevention.

What components do you
currently have in place?

Ci3Ta

A Look at Acting-Out
Behavior

Timing is everything!

Managing the Cycleof

27
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Antecedents - Behavior - Consequences

Precorrection: Identifies predictable contexts that often result in problem behavior and provides
students with supports, prompts, and reinforcement for engaging in appropriate behavior

28
Managing Acting-Out Behaviors
« Classrooms are becoming increasingly more diverse
o Culturally ED
- Academically 0.5%
- Behaviorally
o Social skill sets EBP
20%
« Students with exceptionalities are
accommodated in inclusive settings
29
[ Peak Ei]
2 .
o,
53
D )
7 Whether the problem behavior
is managed safely or not
= or is defused
s in a large measure depends on
= YOUR INITIAL RESPONSE
-Dr. Geoff Colvin
1
R

David James Royer, PhD, BCBA
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Behavioral Chains
D

Each ensuing behavior in a given
| behavior chain becomes more
serious than the one preceding it.

July 16, 2024
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Change the Behavioral
Momentum

e’ Interrupt the behavioral chain at any
time to prevent the occurrence of
more serious types of behavior.

——

32

Stages of the Acting-Out Cycle

» Calm

« Triggers

« Agitation

« Acceleration
* Peak

* De-escalation
* Recovery

33

David James Royer, PhD, BCBA
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Managing Acting-Out Behavior

What is one thing you do well
at Tier 1 to prevent students
from escalating behavior?

Discuss / share successes

with your neighbors
« Consider what supports are in place for academic,
behavioral, and social domains.
« What low-intensity strategies are currently in place? ()

(see ci3t.org/lenhance)

(]

July 16, 2024

34
Ci3Ta
Managing Acti
Behavior
Seven Phases
35
Phase 1: Calm
e
=
36

David James Royer, PhD, BCBA
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Phase 1: Calm
Overall behavior is cooperative, compliant, and desirable

Acad icall d Strategies:

.

cademically engage Intervention is focused on proactive strategies.

« Follows rules & expectations Focus on instruction and positive behavior

. X support.

* Responsive to praise and S et e i @R
feedback * Vary instructional delivery

« Initiates interactions * Provide high rates of behavior-specific praise

* Implement low-intensity teacher-delivered
strategies (e.g., precorrection, instructional
choice, active supervision, OTR)

+ Carefully plan instruction with integrated lesson
planning and differentiation

* Re-teach expectations

* Goal-directed behaviors

Colvin, G., & Scott, T. (2015). Managing the cycle of acting-out * Im plem ent clear routines and procedures
behavior in the classroom (2 Edition). Thousand Oaks, CA: Corwin. . i i

37

Low-Intensity Strategies

Reducing Student Challenging Behaviors

RESEARCH-BASED K s
STRATEGIES

FOR IMPROV

NG 5 1N
BEHAVIOR

Proximity

Supporting
Behavior { Instructional
for School Feedback

Managing

Overlappingness ‘

Challenging Behaviors
Withitness | InSchiools

Pacing

Self-Monitoring

werPea0 - |ncorporating Choice

Behavior Con

38

Low-Intensity Strategies

Low-Inter jes | Low-nte gies | Low-ntens g egies
Behavior-Specific | Instructional Active High-Probability

Choice Supervision Request Sequences
o C.3

tegies

\ Precorrection

ci3t.org/enhance

39

David James Royer, PhD, BCBA 12



Managing Acting-Out Behavior

Phase 2: Trigger

Overall behaviors involve a series of unresolved problems

July 16, 2024

Strategies:
School-based triggers Intervention is focused on prevention and
’ redirection.
+ Conflicts « Identify situations where the behavior is likely to
« Changes in routine occur
- Provoked by peers * Use low-intensity teacher-delivered strategies to

prevent triggers and help students manage
triggers effectively
Rehearse the expectations, prompt or remind

 Pressure or stress
« Ineffective problem solving
. Facing errors in instruction students as needed, provide behavior-specific

. . . praise / reinforcement
Facing correction procedures Consider Tier 2 supports to build academic skills,

* Denial of something needed social skills, and other self-regulation skills
Work with families for outside supports of non-

Colvin, G, & Scott, T, (2015). Managing th cycle ofacting-out 3
behavior inthe classroom (27 Editon). Thousand Oaks, CA: Corwin, school-based triggers
=

40

Phase 3: Agitation

Overall behavior is unfocused and off-task

) ) Strategies:
Increases in behavior Intervention is focused on reducing
« Darting eyes anxiety, tensions, and stress.
* Busy hands * Follow the 6-Step Instructional

. P . Approach for Responding to
Joining and leaving groups s ————
« Rapidly moving between

being on and off task

tep
tional Approach
Colvin, G., & Scott, T. (2015). Managing the cycl of acting-out Responding to

behavior in the classroom (2" Edition). Thousand Oaks, CA: Corwin. allenging Behavior

41

Step Instructional Approach

for Responding to Challenging Behavior evance

In a Ci3T model, Tier 1 supports include a six-step i ional approach for ing r to minor and major

challenging behaviors, based on lessons learned from supporting students with acting out behavior.

(3 Vo 3) () @
@ reR P e e PR e ke

of instruction other students reteach expected and space reinforce
meeting behavior appropriate

- , o A
'nﬁi I:i,_i‘ ﬁ?; i i m &

empathy.

= TR

« lookfor opporauntes o

+ communcatesupport © checkforundersinaing | Stdents meet axpecatons andshow 1o core. el echiy
© consider tming & body BnARES o give physical space previsl augot Sls + bebief and cear St g immediat,precis, anc
bnleciss 3 Sncee eedac

* How we first respond is likely to influence whether the student's behavior escalates
toward a crisis, or de-escalates toward a calm state conducive to learning!

David James Royer, PhD, BCBA
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|

Phase 4: Acceleration féAX

Overall behavior is teacher-engaging h

» Compliance with accompanying inappropriate behaviors (e.g.,
writing bad words on worksheets)

« Criterion problems (getting starting, marking “IDK” on all items)

July 16, 2024

* Argumentative
» Non-compliant and defiant
* Un-engaged

» Minor destruction of property

Strategies:
Intervention is focused on safety.
* Eliminate triggers
* Approach the student in a non-threatening
manner

* Provoking peers and/or teachers | - Promptand walk away

o Acknowledge compliance and desired behavior
* Maintain calmness, respect, and

detachment
Colvin, G., & Scott, T (2015). Managing the cycle of acting-out « Utilize non-confrontational |jmit-setting
behavior in the classroom (2 Edition). Thousand Oaks, CA: Corwin. procedures
Phase 5: Peak
Overall behavior is out of control
« Physical aggression
 Hyperventilating Strategies:
* Running away (elopement) | Focus on safety
PR : * Remain calm
Self—lnjUrIOUS behavior * Implement your school’s safety plan
» Major destruction of property o Room clear; evacuate remaining students,
.S tant call designated person to help
evere tantrums + Learn from it (e.g., FBA, BIP, mental health
assessment)
+ Prevent unintentionally reinforcing peak
behavior (what is reinforcing the student?)
Colvin, G., & Scott, . (2015). Managing the cycle of acting-out
behavior in the classroom (2" Edition). Thousand Oaks, CA: Corwin.
. | (S
Phase 6: De-Escalation A
. . . e b
Overall behavior displays confusion
« Confusion, disorientation
« Denial of what just happened -
. Strategies:
* Blaming others Intervention is focused on monitoring for re-
« Eager to make amends escalation of behavior and helping the
«R nsive to direction student reengage in a constructive manner.
esponsive o eclions + Allow cool-down time and space away from
* Responsive to manipulative or| other students but not punitive
. N + Engage student in an independent task they
¢ Somallwnhdrawlal i can easily accomplish (e.g., simple worksheet,
- Avoidance of discussion concrete task)
- Avoidance of debriefing « Monitor for health / safety of all involved
Colvin, G., & Scott, T. (2015). Managing the cycle of acting-out
behovior i th cossroom (2" Elio). Thousand Oaks, CAs Corwin, N o

David James Royer, PhD, BCBA
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https://institute.crisisprevention.com/Refresh-How-To-Set-Limits.html
https://www.ket.org/embedded/ksenb+000222/

Managing Acting-Out Behavior

Phase 7: Recovery

past the incident

« Seeks independent work or activity
* Reluctant to interact
*» Subdued behavior

« Defensiveness and avoidance of
discussing what happened

Colvin, 6., & Scott, T. (2015). Managing the cycl of acting-out
behavior i the classroom (27 Edition). Thousand Oaks, CA: Conwin.

yl A
Overall behavior shows eagemess to move “A:

Strategies:
Intervention focuses on returning
to normal activities.
+ Positively reinforce displays of
appropriate behavior
« Later, debrief/rehearse problem
solving routine

53

Debriefing Session

1.

Facilitates transition back to task/activity
not further n o
Goal s to increase appropriate behavior

Focus on problem solving

Pinpoint events that contributed to the
incident

Teach replacement behaviors

Debriefing activities and forms

July 16, 2024

Discuss

With your neighbors

+ Which phases are you most knowledgeable?

+ What do you feel
+ What professional learning avenues would
be useful for building knowledge and confidence?

...and make plans!

00:00

59

David James Royer, PhD, BCBA
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Ci3Ta

Pathways to Success

Understanding educator-student interactions

DEFUSING

DISRUPTIVE
BEHAVIOR

INTHE CLASSROOM

July 16, 2024
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Four Key Strategies

schoolwide

in the acting-out cycle
4. Be respectful at all times

1. Take an instructional approach to behavior

2. Intervene early in the acting-out cycle
3. Learn strategies to intervene at each stage

61

Defusing Off-Task Behavior

follow off-task defusing steps.
2. Maintain the flow of instruction

students
4. Show empathy

5. Redirect (focus on task, brief language/gestures,
procedures for asking for help)

6. Give time and space _—
7. Acknowledge compliance

1. Assess the situation: determine “can’t do” or “won’t do”
o Is it an emergency situation? If so, follow crisis procedures. If not,

3. Recognize on-task students, making no response to off-task

prompt

DEFUSING

DISRUPTIVE
Ll

GEOFF COLVIN

62

David James Royer, PhD, BCBA
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Defusing Non-Compliance and Limit
Testing

« Provide one clear direction
o “Alright everyone, return to your desks, get out your book and paper, and
begin work.” Kawika does not comply.
o "Hey Kawika, time to return to your desk.”
= “But | can't sit at my desk because | don't have A, B, C and | need to...”
o “I'd be hakp"py to help you with all those things as soon aggyou arc siiag at

your desk. ccns‘def
ering chOEy

« Be neutral but direct and stay with the direction off
« All student requests are contingent on compliance with first step
« Follow-up with student quietly

« Continue to acknowledge other on-task students

« Acknowledge cooperation or implement consequence in a neutral
manner

63

Defusing Disrespectful Behavior

« Indicate in a neutral manner the action was disrespectful and
continue with instruction
- “That's what we call disrespectful, let's talk about it later.”
= “| don't see how that was disrespectful!”
- “Which is why we should discuss it after everyone masters these 2-step
equations by using...”
« Do not allow disrespectful behavior to escalate your emotions or
interrupt the lesson
« Personal and genuine apologies are sometimes effective for
peer disrespect (e.g., restorative practice)
« If student refuses to comply, follow through with bottom line
consequence

65

Defusing Disruptive Behavior

* Recognize and respond quickly to student agitation
* Redirect
o Clearly state the expected task first step: focus on behaviors taught
» Communicate concern privately
o Present options — not an ultimatum
o Allow student space and time — do not hover
o Assist student to begin task: remind to use appropriate behavior
« Attend to other students and prepare for the worst
« Acknowledge compliance or institute standard consequence in
neutral manner Scott, 2014

67

David James Royer, PhD, BCBA 17
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Defusing Provocative Behaviors

- Privately identify the behavior as a problem for the student, not you

o “Hey, | personally don’t mind that shirt, but it pretty clearly violates dress code

expectations. Here are options for how to fix it, but it's up to you, you know
the consequences.”
= “But my mom bought this for me!”
o “All the more reason I'd hate for you to lose it, so which of those options...”
« Don’t argue, don’t show shock or offense — it's simply a violation of
expectations and you are there to help

« Acknowledge cooperation
« If student refuses to comply with a solution, follow through with

bottom line consequence
o Delivered in a matter-of-fact manner as a choice the student made

July 16, 2024

70

Defusing Aggressive Behavior

* Recognize conditions under which conflict is likely and attempt to
avoid by using
o Assigned seats Space, options, preferred activities
o Independent activities Relaxation activities
o Teacher proximity — stay between as long as there is no physicality
« Verbal altercation = verbal intervention
o Provide specific and concrete directions
o Redirect / distract — get attention away from altercation
o Separate as much as possible without placing hands on students
« Physical altercation = initiate crisis procedures
o Call office or send runner
o Provide clear, loud, and concrete directions to both students
o Clear other students away to keep safe
o Wait for assistance

72

Discuss
...and make plans!

With your neighbors
« What is your biggest "Aha!” moment or greatest take-

away from the keys to addressing various types of
behavior?

(]

74

David James Royer, PhD, BCBA
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Ci3Ta

Tier 3

Building an individualized de-escalation plan

Managing Acting-out
Behavior at Tier 3

ing an Indi ed

July 16, 2024

75

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Support | Description | School-wide Exit Criteria
Data:Entry | Progress:

Criteria

[Functionsl

Intervention

Lindsmaod

ora
work

Socia
Validated Curricula

76

Planning

Individualized De-escalation Plan

77

David James Royer, PhD, BCBA
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Managing Acting-Out Behavior

escalation plan?

Individualized De-escalation Plan

strategies, and creating goals

How do | create an individualized de-

( Step 1 Use the Tertiary (Tier 3) Intervention Grid to identify students who need an

Y Step A Contact parents, guardians, and/or family members as appropriate
Y Step 3 Identify a team and prepare for team meeting by gathering existing data,
ep collecting new data (if needed), and summarizing all information

Conduct team meeting to draft Individualized De-escalation Plan, including
V SICTOR  describing student behaviors across the acting-out cycle, identifying

July 16, 2024

78

escalation plan?

materials
who will use the intervention
cycle. Provide opportunities to check for student understanding

integrity, social validity, and student outcome data

How do | create an individualized de-

Y Step 5y Solicit stakeholder input (student, family, teacher) via social validity forms

Create treatment integrity checklist and any necessary intervention
Y Step 6 grity y ry

Provide opportunities to check for understanding of procedures from adults
( Step 7 pp! g of p
( St ep 8 Teach student and provide practice for strategies across phases of acting-out

Y Step 9 Implement and evaluate Individualized De-escalation Plan; monitor treatment

79

Data to Monitor Progress

Individualized | Individualized D One or more of the Student performance:

De-escalation | escalation Plans are following, Identify and operationally

Plan intensive intervention plans | O SRSS-E7: High define target student behavior.
identifying specific student | 02 or more Major Office | Determine method for
characteristics for each Discipline Referrals | measuring target behavior. Set
phase of the de-escalation | (e.g., major disruptive | behavioral goal based on
cycles and implementing behavior, elopement) | baseline (pre-intervention)
appropriate and evidence- performance. Graph progress
based adult responses to OR monitoring data and use to
managing student acting inform intervention decisions.

OSRSS-E7: High

06 or more Minor Office
Discipline Referrals
(e.9., argumentative or
disruptive behavior,
non-compliance)

outbehavior. Plans consist
of specific evidence-based
strategies for supporting
students at each stage of
the acting out cycle, with

Treatment integrity:
Individualized treatment
integrity checklist

Sample Tier 3 Intervention Grid

the intent of (a) preventing Social Validity:

escalated behaviors and Teacher: IRP-15

(b) ensuring all Student: CIRP

stakeholders — including

the student themself — All data sources can be
know what to expect at collected and analyzed using
each stage and can help the Tiered Intervention Data
prevent crises from Manager (accessible Google
occurring. Sheets | Excel download

riteria

Two or more of the

following:

OMeet goal criteria
according to progress
monitoring data

OSRSS-E7: Low

CINo Major or Miror
Office Discipline
Referrals (e.g.,
disruptive behavior,
elopement) for most
recent grading period

DObservation data
demonstrate behavior
is consistently within
expeated level (per
goal; three
consecutive data
points) — then
transition to
maintenance plan and
monitor behavior
during transition.

o]
o

David James Royer, PhD, BCBA
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Planning

“It is much like a map to the behavior train
the student takes us on.” ;
. the most.
{eachers appreciated the strategies column th&
“The teac!

“I enjoyed creating this plan by using the “Acting Out Cycle”
as it provides a clear and structured guide for any adult who
may be implementing this with a student.”

“I'am more Jikey,

¥ to impi
Plan compares ; Plement this type of g

Individualized De-escalation Plan

actingoulcyle, and pototal taogies o omploy. Foe oo 1o doltth T rows as
Jou complte ach sacion 1 you preert

|

Tips
= Duting o clm pha,a sudrtis ongagesand meatng xgacstons.

Bnace. st s ey 1o .

Tips
ity potondal grs i mayoccr 3t homo ard ence

+ Duing he T

= Conmier posi achor st ot ovardhin st i
‘Agiiton
‘ Soa

o ot '
hers because it was so easy to

)
follow.”

a . ) ot
«| feel | nave adt\ilek“‘" Itis an ‘active’ plan!
m

another ool to

Tips

Accete

S

Tip

July 16, 2024
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Ci3Ta

Wrapping Up

Resources

82

Resources

iris.peabod

Enhancing Ci3T Modules including Managing Acting-out Behavior at Tier 3
: "

P
ACTING=OUT-
BEHAVIOR

Addressing Disruptive and U
j Lorg/tier-1-effect actice

PBIS Missouri Classroom Management Modules

Midwest Symposium for Leadership in Behavior Disorders

apbs.org

Association for Positive Behavior Support

Dr. Geoff Colvin’s Behavior Associates

Building and Sustaining Student Engagement Project (strategy briefs)

¥ ksdetasnorg
Kansas DOE Technical Assistance System Network. Search “de-escalation” for videos+
|- Center for i and i in Schools: Video modules on behaviors
Collection of videos on i student

ing the Acting-Out Cycle

DEFUSING
DISRUPTIVE
BEHAVIOR

83

David James Royer, PhD, BCBA
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https://www.ci3t.org/enhance
http://iris.peabody.vanderbilt.edu/module/bi1/
https://pbismissouri.org/tier-1-effective-classroom-practices/
http://www.mslbd.org/
http://www.apbs.org/
http://www.behaviorassociates.org/
http://k12engagement.unl.edu/
https://www.ksdetasn.org/
http://www.cibrs.com/
https://ket.pbslearningmedia.org/collection/managing-challenging-student-behaviors/

Managing Acting-Out Behavior

RESEARCH-BASED
STRATEGIES

‘ BEHAVIOR rtuniti
ond
Bl Behavior-Specific Praise

Active Supervision

Supporting |
Behavior Instructional
for School | Feedback
S >

High-p Requests
Precorrection

Incorporating Choice

Low-Intensity Strategies

Proximity

Overlappingness ‘

Pacing

Self-Monitoring

Behavior Contracts

Managing ;
Challenging Behaviors
With-it-ness ‘ in Schools

That ik

July 16, 2024
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Low-Intensity Strategies

Low-Intens = I
Behavior-Specific | Instructional
Praise Choice

o
e (1

Low-I
Instructional
Feedback

=
Wy

ow-Intensit

cidt.org/enhance

ow-Intensity Strategie
Active
Supervision

nsit
Opportuniti
to Respond

Low-Inter gies

High-Probability

Request Sequences
o

88

State and District Decision Makers

ST PROFESSIONAL LEARNING A\
SERIES. &

R10 Behavior Screening Tools At-a-Glance

David James Royer, PhD, BCBA
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Learning Series

December
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Comprehensive, Integrated, Three-Tiered
(Ci3T) Model of Prevention Professional

Each school selects a Ci3T Leadership Team to attend the
professional learning series. Only they are asked to attend.
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Managing Acting-out
Behavior at Tier 3
an Individualized
ation Plan

Academic
Validated Curricula

Kalberg, & Menzies, 2009)

Behavioral
PBIS Framework

Comprehensive, Integrated, Three-Tiered Model of Prevention

Thank you!

david.royer@louisville.edu
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