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Register your email (demographic information optional) using the QR code 1
or clicking the first time module users link
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First time module users view informational
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Agenda
« Comprehensive, Integrated, Three-Tiered (Ci3T) Model of
Prevention
« Acloser look at the
- Student Risk Screening Scale — Internalizing & Externalizing (SRSS-IE)
- Student Risk Screening Scale — Early Childhood (SRSS-EC)
« The role of screening: Using screening data to inform instruction
o Tier 1 prevention
o Tier 2 and Tier 3 interventions
« Systematic universal screening logistics
« Planning for next steps
3
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Thank you for your commitment

Shift to a systems

level perspective

ED0.5%
EBD 12-20%
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Ci3Ta

Comprehensive, Integrated,
Three-Tiered (Ci3T) Model of
Prevention

Brief introduction

Universal Interventions
*All students
“Preventive, proactive

David James Royer, PhD, BCBA
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Intensive, Individual Interventions
“Individual Students
+Assessment-based

“Intense, durable procedures

mmfp  Tarceted Group Interventions
«Some students (at-visk)

“High eficiency

“Rapid response

Tnterventions
Il settings, all stadents
<Preventive, proactive

7/15/24

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)
SoalReduce Harm,

Specialized individual systems
for students with high risk

SoaliReverse Harm,
Specialized group systems
for students at risk

GoalPreventHarm

School/classroom-wide systems
for all students, staff, & settings

Tierd
[RrimanylRrevention](=80%)]

Academic o Behavioral o

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Academic o  Behavioral o

ocial
Validated Curricula PBIS Framework Validated Curricula

David James Royer, PhD, BCBA
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Social

The 5 Social and Emotional Learning Core Competencies

Self- Self-

awareness. management

Social &
Emotional
Learning

Awareness

Relationship
skills

7/15/24

10
Social Skills Instruction Outcomes
y N
( \ Positive social
Evblicitaoalal SEL skills behavior
om c;(tri)c;rflalslgglrii-n acquisition Fewer conduct
(SEL) skills & Improved attitudes problems
instruction about self, others, Less emotional
and school distress
. /’ Academic success
12

Ci3T at Lincoln Elementary Everything

connects
to the
Primary
(Tier 1)
Plan

Including procedures
for teaching,
reinforcing, and

monitoring across

academic, behavior,
and social roles and
responsibilities.
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West Middle School
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—

Essential Components of
Primary Prevention Efforts

Samplo e
SRS

lomentary School Fall
riomalzing) Ress ~Al Studorss

Systematic Universal Screening
Academic Behavior
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for behavior

* 100% of students in the building

Systematic Universal Screening

V SAEBRS

Social, Academic, & Emotional Behavior Risk Screener

7/15/24

« Three times a year
o Fall, winter, spring
« “Behavior” can include
o Social skills
- Social-emotional well-being
o Emotional behavior

o Mental health indicators
= Sad, lonely, anxious, depressed

SRSS-IE (Lane & Menzies, 2009)
internalizing items added

peer rejection (MS HS only)
emotionally flat

shy, withdrawn

sad, depressed

anxious

- lonely

17

Enrco 1 i

Creating Postive,
Produciive, Safe
Learning Environments.
Introduction

Academic o  Behavioral

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

7 Understanding the
Instructional Approach | Pre-referral

for Responding to Intervention Process
Challenging Behavior | in Your CiT Model

18

Middle School
Behavior & Academic Characteristics of

SRSS Risk Groups

Variable Risk

Moderate

(n=51)

M (SD)
ObR 1.50 5.02
(2.85) (5.32)
In-School 0.08 0.35
Suspensions (0.38) (1.04)
oPA 3.35 2.63
(0.52) (0.65)

Course Failures

High
(n=12) Significance
M (SD) Testing
8.42 L<M<H
(7.01)
e L<M<H
(2.26)
2.32 L>M, H
(0.59) M=H

19
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Low-Inter rategie
Behavior-Specific

ci3t.org/enhance

Low-Intensity Strategies

Feedback to Respond
. C.

Low-Intensity Strategie ity e Strateg
Instructional Active High-Probability

Supervision Request Sequences

o C.

L Strategie
Opportunities

20

Secondary Intervention Grid

, Three-Tiered Model of Prevention
erg, & Menzies, 2009) Enhanciog Y odue

Using Data to Connect
Students to Vadated
Supports.

ehavioral o ci
S Framework Validated Curricula

Support | Description | School-wide Data to Monitor]
Data:Entry | Progress:
Criteria

[Functional

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Exit Criteria

David James Royer, PhD, BCBA
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Home  AboutGi3T  Building Your Ci3TModel  Ci3TInAction  ContactUs  Functional Assessment-Based Interventions

Implementing Your Ci3T Model  Literature ~ Measures  Presentations  Professional Learning  Project ENHANCE

Project SCREEN  Research to Inform Practice  [EUSESCURTPRINGCVLRENN * systematic Screening

Ci3T Exemplars for Hybrid (In-person and Remote) Learning Experiences (2020-2021)

Ci3T Implementation Manual: Elementary School Exemplar c|3t.org

Ci3T Implementation Manual: Middle School Exemplar
Ci3T Implementation Manual: High School Exemplar

Low-Intensity Strategies For Virtual Learning Environments |

Virtual behavior-specific praise: implementation checklist Infographic ~ Vide |
Virtual instructional choice: implementation checklist Infographic ~ Vide, |
Virtual pre(orrec\ic\n‘: ) Implementation checklist Infographic ~ Videt (\\W// \‘
Virtual active supt B p! ion checklist Infographic  Videt meptarySchol
Virtual instructional feedback: Implementation checklist Infographic ~ Videc oo 20202021 “
Virtual opportunities to respond: Implementation checklist Infographic  Vided v

Digital Reinforcement Tracker Templates and Tutorials

Google Drive Templates: Teacher Reinforcement Tracker | Student Reinforcement Tracker
Tutorial for Setting Up a Digital Reinforcement Structure: Step-by-Step Guide | Video Tutorial
Brief Demonstration Video (see "slide" 3)

23

Consider the core components of a
comprehensive, integrated, three-tiered
(Ci3T) model of prevention.

What components do you
currently have in place?

00:00

25

Ci3Ta

Student Risk Screening Scale -
Internalizing & Externalizing
(SRSS-IE)

Drummond, 1994; Lane & Menzies, 2009

26
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Student Risk Screening Scale (SRSS)

(Drummond, 1994)

« 4-point Likert-type scale

never = 0, occasionally = 1, sometimes = 2, frequently = 3

« Teachers evaluate each student on 7 items
- Steal - Low Academic Achievement

7/15/24

SRSS-IE (Lane & Menzies, 2009)
5 (ES) or 6 (MS HS)
internalizing items added

- Lie, Cheat, Sneak
- Behavior Problem
- Peer Rejection

- Negat\vg Attitude ) - peer rejection (MS HS only)
- Aggressive Behavior - emotionally flat

shy, withdrawn

« Externalizing risk is divided into 3 categories |- sad. depressed
5 .

Low _3 anxious
- lonely

Moderate 4-8

High 9-21

SRSS-IE: Cut Scores
Elementary School Middle and High School
SRSS-E7 SRSS-I5 SRSS-E7 SRSS-16

Items 1-7 Items 8-12 Items 1-7 Items 4, 8-12
0-3 = low risk 0-1 = low risk 0-3 = low risk 0-3 = low risk
4-8 = moderate risk | 2-3 = moderate risk 4-8 = moderate risk 4-5 = moderate risk
9-21 = high risk 4-15 = high risk 9-21 = high risk 6-18 = high risk
Student Risk Screening Scale — Internalizing
and Externallzmg (SRSS-IE; Drummond, 1994; Lane & Menzies, 2009)
Elementary
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Student Risk Screening Scale — Internalizing
and EXteI'na"Zing (SRSS-IE; Drummond, 1994; Lane & Menzies, 2009)
Secondary

7/15/24

Noto. Posr rejocton s summed i the
SRSS.E and SRSS TOTAL scores.

Rajct
‘SRSSIE TOTAL scor.

Snaak
T

s |sfo|stent
/oo [Lonety
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100%

Fall 2022 Elementary
SRSS-Externalizing Results — School level

'98{% 102&-7/ 100&;% 6.00% 341"/ 713% }; 7 3.94% 5.08%

H oo - 15,977 ,14.02%
% 80% ~26.55% Y ™ 18.20% 20.89% zoo?/u ?/n
3 w0
s 27 &
2 w0 6 80928
1
7
S 20%
=

0% :

F17  F18  F19 F22
Fall
= Low Risk (0-3) Moderate (4-8) mHigh(9-21)
Fall 2022 Elementary
SRSS-IntemaIizing Resulls School level
100% '13*,,/ 14 " g“% asi% 724% 444% 352% 7.41% szé%ﬂ
s o 11.607

° gners 075000 ae14.35, 15.86%
2 p 14350777 6.225
g s0% 184 % 1551%
H
5
l=i=
H s
S w0%
s
»
S 20%
=

0%

Cut scores
Blomintay (5 Low
Micde and

F17 F18 F19
Fall
®lLowRisk Mod erate mHigh

S ot (2 erle (23) Hoh (415

(45) High (818)
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Fall 2020
SRSS-Externalizing Results — Grade level

Grade N Low High

Level Screened n (%) n (%) n (%)
K 69 (94.6250%) (44335%) (1.415%)
1 47 (93.‘1342%) (44225%) (2.113%)
2 68 (82.53%%) (14.1701%) (2.924%)

7/15/24

33

aidie of Student sk

Results:
SRSS-IE: Externalizing Subscale Elementary
Variable Risk Significance
Low Moderate High [=sting
M (SD) M (SD) M (SD)
n n n
Oral Reading 163.23 (39.66) 138.62 (42.70) 115.82 (46.21) LoMsH
Fluency 468 107 46
MAP Reading 66.524(&?.48) 42.9141(%0.37) 33.3215299.82) LsM>H
- 6.14 (6.81) 9.18 (9.59) 11.83 (9.89)
Nurse Visits 3256 820 389 L<M<H
In-School 0.0052 (0.08) 0.0427 (0.30) 0.1080 (0.46) L<M<H
Suspensions 3,256 820 389

35

David James Royer, PhD, BCBA

11



SRSS-IE

7/15/24

Results:
SRSS-IE: Internalizing Subscale Elementary
Variable Risk Significance
Low Moderate High OESHE)
M (SD) M (SD) M (SD)
n n n
Oral Reading 159.04 (41.45) 150.59 (45.76) 139.18 (46.53) L>H
Fluency 459 88 74 L=M;M=H
MAP Reading 63.38 (28.32) 53.93 (32.15) 43.57 (30.47) LsM>H
2,070 356 263
_— 6.84 (7.37) 7.59 (8.05) 9.33 (10.81)
Nurse Visits 3387 626 450 L<M<H
In-School 0.0142 (0.15) 0.0510 (0.36) 0.0311 (0.20) L<M,H
Suspensions 3,387 628 450 M=H

Student Risk Screening Scale

Fall 2004-2012 « Middle School

100% ﬂ%ﬂ&—-ﬁﬁ-ﬂ-ﬂ

11.00 | 11.00

80%

60%

40%

Percentage of Students

20%

0%
Fall 204 Fall 205 Fall D06 Fall D07 Fall D08 Fall D09 Fall D10 Fall D11 Fall D12
Screening Time Point

SRSS-IE: Externalizing Subscale Middle school
Variable Risk Significance
Low Moderate High Testing
M (SD) M (SD) M (SD)
n n n
3.56 (0.47) 3.07 (0.58) 2.74 (0.61)
R 1,670 279 84 EEMS
Course Failures 0.38 (1.15) 137 (2.12) 2.78(3.03) A
1,830 328 93
» 4.01(16.20) 6.67 (8.65) 9.66 (11.65) L<MH
Nurse Visits 1,830 328 % M=H
Office discipline 0.03 (0.24) 0.17 (0.63) 0.75 (2.13) e
referrals 1,830 328 93
In-School 0.11 (0.89) 0.67 (2.74) 156 (3.22) L=
Suspensions 1,830 328 93

38

David James Royer, PhD, BCBA
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SRSS-IE: Internalizing Subscale Middle school

7/15/24

Variable Risk Significance
Low Moderate High Testing
M (SD) M (SD) M (SD)
n n n
3.51(0.51) 3.33 (0.55) 3.16 (0.64)
GPA 1,642 167 224 L>M>H
Course Failures 0.52 (1.42) 0.86 (1.85) 1.22 (2.06) L<M,H
1,820 181 250 M=H
4.32 (16.39) 4.85 (6.92) 6.77 (9.56) Ll
Nurse Visits 1,820 181 250 L =_M
M=H
Office discipline 0.06 (0.40) 0.17 (1.24) 0.19 (0.75) e
referrals 1,820 181 250 o
In-School 0.18 (1.10) 0.67 (3.59) 0.45 (1.47) L<M,H
Suspensions 1,820 181 250 M=H
Screening Data: High School Years 1-3
Fall SRSSIE-1 Low Moderate | High Fall SRSSIE-E Low Moderat § High
2016 80.28%) 10.36% | 9.36% 2016 89.56%| 8.02% | 2.42%
2017 90.18%| 4.16% 5.66% 2017 91.29%| 6.18% | 2.54%
2018 90.91%) 3.86% 5.23%) 2018 92.22%) 6.20% | 1.58%
Winter SRSSIE-I Low Moderate  High Winter SRSSIE-E Low Moderate High
2016 87.25% 9.49% 3.26% 2016 87.25% 9.49% 3.26%
2017 86.14% 9.02% 4.85% 2017 86.14% 9.02% 4.85%
2018 88.79% 8.52% 2.69% 2018 88.79% 8.52%  2.69%
Partner school data chart. Used with permission.

SRSS-IE: Externalizing Subscale High school

Variable Risk Significance
Low Moderate High Testing
M (SD) M (SD) M (SD)
n=2363 n=212 n=59
GPA 3.07 (0.79) 2.08 (0.81) 1.96 (0.89) L’\; ZIIHH
Course Failures 1.16 (2.07) 3.45 (3.18) 3.08 (2.84) L’; ill, i
Nurse Visits 1.34 (3.19) 4.00 (5.62) 5.85 (7.66) L’\; ZIIHH
In-School Suspensions 0.07 (0.44) 0.67 (1.48) 1.03 (1.86) L’; ill, i

41

David James Royer, PhD, BCBA
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SRSS-IE: Internalizing Subscale High school
Variable Risk Significance
Low Moderate High Testing
M (D) M (SD) M(SD)
n=2,379 n=123 n=132
GPA 3.04 (0.82) 2.4 (0.83) 227 (0.98) L,; 2"'HH
@an s 1.25 (2.17) 2,50 (2.66) 283 (321) S
NOEeieS 143 (3.33) 3.54 (6.05) 4.04 (5.80) L,; 2"'HH
[SeheslStEpansions 0.1 (0.57) 0.41 (1.36) 042 (1.28) '-,; i"'HH

42
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Ci3Ta

Student Risk Screening Scale -
Early Childhood (SRSS-EC)

Lane & Menzies, 2010

43

05
67

SRSS-EC E7 (Externalizing)

+ Tantrums
« Active, restless

« Rejected by peers

« Ignores teacher and class rules
« Negative attitude

- Aggressive behavior

-« Lies

= lowrisk
= moderate risk

821 = high risk

Download the updated SRSS-EC in Ms-Excel format.

SRSS-EC 14 (Internalizing)

« Shy, timid

* Sad, tearful

* Worried, fearful

« Physical complaints

0-2= low risk
3-4= moderate risk
512 = high risk

Student Risk Screening Scale —
Early Childhood (SRSS-EC)

STUDENT RISK SCREENING SCALE — EARLY CHILDHOOD (SRSS-EC)

Download the SRSS-EC Coaching Protocol, which provides instructions on how to set up and con-
duct systematic screenings in your early childhood center.

ci3t.org/screening

44

David James Royer, PhD, BCBA

14



SRSS-IE

nicsore @ () B B D G @ 2020-2021-5RSS-EC-F

Home Insert Draw Pagelayout Formulas Data Review - Q Tellme & share || ) Comments

el F e[ H] Uik t]m
Studont Risk Scroening Scala - Early Childhood (SRSS-EC)

7/15/24

Toachor Name:

(i fall wintor, spring)

enty
Use the above scale to rals each flem for
ach child

Complaints

(0.9, stomach hurts)

1
4 Student Name Student D
11777

HRN S——
Phys

5 Examplo: Smith Sally
lo: Lane, Scarlol

712341

Exomplo: Lane, Nathan 112345,
1

| of | +[s|~| srss-£c 1 ToTAL

SRSSEC | IMPORTANT INFORMATION -+

Ready 1T X Accessibilty: Investigate

- The Student Risk sc
ot Risk Screening Scale for oy eadent Risk Scrsening Scatefor
The Sudent Rk Semening S0 on Sarty Childhood: Addiconai Vaidatian

S e a0, 6, cr 16,
i el s e
A
e R A
e T

General Considerations & Reminders

< A—

==

47
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Systematic Screening

ci3t.org/screening

Systematic Screening
troduction to the Series

What are some of the potential
benefits of systematic screening?
Challenges? Questions?

00:00

49

Ci3Ta

Using screening data to
inform instruction

Tier 1 prevention

50

David James Royer, PhD, BCBA 16
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Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

j Specialized al systems
1 m for students with high risk

MEVENHIC

Specialized group systems
for students at risk

School/classroom-wide systems
for all students, staff, & settings

Tierd
[PrimanvlRreventionl(=80%)]

Academic o Behavioral o Social

Social Skills Improvement System —

Performance Screening Guide
Spring 2012 — Total School = Signfant Difcutes

Mo derat e Difficulties
4 -49% 14% 9%, = Adequa te progre ss
100% - | 6.34 lequa te pr og
8 o -
£80%
]
K
360%
k]
T40%
3 56.12% 55.42%
s 43.35%
o 20% -
0% 89 n =490 n =490 n =489
Readin g Skils Ma th Skils Prosocial Behavior Mo tvationto Learn
Subscales

52

Student Risk Screening Scale

Fall 2004-2012 « Middle School

100 %

80%

60%

40%

Percentage of Students

20%

0%

Fall 204 Fall 205 Fall D06 Fall D07 Fall D08 Fall D09 Fall D10 Fall D11 Fall D12
Screening Time Point

53
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Date: December 2014
0 Well Above
H TTarget |1 Ab: rage| 03Low | 0-low | 0-low
Examining S | S o8 et s S o
- 3 Below Average | 3 Below Average | 9-21Hgh | 4-15High | 6+ High
Academ ic s SRSS | smssis Total Days
web AMSweb Internaizing
Student Name __|Student ID Reading Math Behavior_| (Prefminary) | __ODR Absent
and Ay, Alson Fam i i ] ; o o
twell, JMonte |2013 1 0 0 o o
. onds, Peter ___[2031 2 4 0 3 o
Behavlor ooker, Abbie __|2001 2 ) 2| 1 3
artright, Ashiey _[2152 0 [ 8
. ox, Lucile 2 n [ 3
Data: . f o P ——
2 6 2 9 7
EI t Justice, Jesse 2 2 3 1 0 3
ementary . i 2 o "
Parker, Stephanie 1 2 4 0 o 1
Level 1 2 3 0 [0 1
3 0 16 2 23 3
1 2 | o [ o 0 1
2 3 14 4 9 [3

54

Low-Intensity Strategies

ty Strategies | Low-Intensity St Low y s | Lowintensity Strategies

Behavior-Specific | Instructional Active High-Probability

Praise Supervision Request Sequences
o o

| L ten Strateg L
Instructional Opportunities
Feedback to Respond

. o

ci3t.org/enhance
55

Low-Intensity Strategies  :umsiminze |

Reducing Student Challenging Behaviors

Active Supervision Proximity

Supporting
Behavior [ Instructional

for School Feedback
Succes:

Managing
Challenging Behaviors

Overlappingness ‘

With-it-ness inSchools

High-p Requests

Precorrection

Kabloan Ly Lase, ol Maria W

Rabinpars s i Westy P08l INCOTpoOrating Choice Eilerier Gamimens

David James Royer, PhD, BCBA 18
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Behavior-Sp Praise: ifying the specific i « Eric Common, Behavior Specialist

the student met. * Mark Buckman, Special Education

o “Niama, great job using your graphic organizer to draft + Grant Allen, Parent Volunteer
your essay.”

o “ustice, thank you for pushing in your chair to keep the

walkway safe.”

Opportunities to Respond: Providing 4-6 opportunities per David Royer, Administration
Emily Cantwell, 5t Grade
Scarlett Lane, 31 Grade

Mallory Messenger, Counselor

minute for students to respond individually, choral, verbal,
written, gesture, or symbol.
o “Show me thumbs or thumbs down if..."

o “Show me on your white board what...”
“Turn to your elbow partner and say...”

o

o

“All together now, what i

Instructional Choice: Providing within-task or between task Abbie Jenkins, 27 Grade

Scarlett Lane, 31 Grade

choices to increase academic engaged time and motivation.

o “Ronaldo, of these 3 tasks today, which would you like to  * Bryan Simmons, PE
work on first?” « Liane Johl, Kindergarten
o “Suzy, do you want to work with colored pencils, crayons,

or sparkly markers?”

7/15/24

57

Date: Class: Uni

Integrated Lesson Plan

| tgbrated Lesson Planning

tandards

Active Supervision

Instructional Feedback

High'? Request Sequence
Opportunitis to Respond

Core Lesson Eements Tir 1 (for al)  Incusi

cademic Objectivels)

ol sklls Objecive(s)

sehavioral Expecttionts)

‘Adapted or Assstive Technologies

aterals & Technology Instructional Choces

[opening Actiiy (independent)

58

g by e e

Linguini, Masking Tape, and a Ping~Pong” Ball

INTEGRATING ACADEMIC, BEHAVIOR. AND SOCIAL DOMAINS
WORKING TOGETHER: LISTENING, ASKING, SHARING, COMPROMISING

7 *\‘\
v ks
Embedding and
Integrating Ci3T 3T

Domains Into Daily }
Instruction ci3t.org/enhance

59

David James Royer, PhD, BCBA

19



SRSS-IE 7/15/24

c
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AT AT 3 3
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Creating Positive,
Productive, Safe
Learning Environments

Introduction

|| towkisc | Moderaerisk High Risk
Externalizing 11 (55%) 3(15%) 6(30%)
Internalizing 11 (55%) 5(25%) 4(20%

Solutions-based Planning
=

Re-teach Behavior-Specific Praise muunuwmmmm%

Low-Intensity Strategie:
Behavior-Specific
+ENHANCE

David James Royer, PhD, BCBA 20
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Solutions-based Planning

National Center on

« Connect to Ci3T Implementation Manual ~ INTENSIVE INTERVENTION
« Connect to evidence-based practices

Solutions-based Planning

« Data-based planning and collaboration
« Emphasize integration of Tier 1 components

Low-Intensity Strategies Embedding and
. 8 Integrating Ci3T
Opportunities ¢ Domains Into Daily
to Respond Instruction

s

64

Plgnning for an integrated approach

Integrated Lesson Plan

A

“ier 1 (for ) nd Incusion 1
ol sl Osectivels)
Behaviora Expectaton 0
Lol
Tescher Rafection
Tigh? Reguest rstuctons|Choce (0] | nstruetiona Feadoack | Oppertaniies o | Pracamacion (0]
seavence (1975) ) Respond (o)
[ o123 [ o123 [ 01235 | o125 [ oizs
I 123

David James Royer, PhD, BCBA 21
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Solutions-based Planning

« Grounded in Ci3T Implementation Manual
* Goal setting

« Connecting to resources
« Aplan for follow through

?\\W/;

g
-
<

Ci3Ta

Using screening data to
inform instruction

Tier 2 and Tier 3 interventions

7/15/24

67

Secondary Intervention Grid

erg, & Menzies, 2009)

IS Framework Validated Curricula

, Three-Tiered Model of Prevention

David James Royer, PhD, BCBA
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Kcondamrﬂewehﬁrid or MiddAHiﬂhoo@ms

to improve academic
performance

or
O SRSS-E7 score: High (9-21)

(completion’ accuracy), o

academic behavior, or
other target behavior.

01 2 or more office discipline
referrals (ODR)

or

O skyward: 2 or more missing
assignments

AND/OR

Academic:

O Report card: 1 of more course
failures

o

O AIMSweb: intensive or strategic
level (math or reading)

or
O Below 2.5 GPA

self-monitoring plan)

Passing grades on
progress reports

Soclal Validity
Teacher: IRP-15
Student: CIRP

Treatment Integri
Implementation &
treatment integrity
checklist

Support Description School-wide Data: Data to Monitor

Entry Criteria Progress
Self- Strategy implemented  Behavior: Work completion and | SRSS-E7 score:
‘monitoring | by student and teacher | 0] SRSS-E7 score: Moderate (4-8) | accuracy of Low (1-3)

‘Passing grade on
‘progress report or
report card in the

the self-monitoring
plan)

ACigT

s o pross St
e E S e
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G— Data in action

5 SR 27 scores High 021)
2 oo ot ciscipine
el (ODR)

0 Sy 2o moremising

b | &
Rl
: . A

D poiw 25 Gra.

o
Nome 3 ) £

ﬁ| uia 1 2f ] T A s of

120] 2 2| a6 1 1 [ o | 3

e s

7/15/24

=L T =

72

Integrated Intervention lllustration

Support

Small group
reading
instruction with

self-monitoring

Description

Small group reading
instruction (30 min, 3
days per week).
Students monitor
their participation in
the reading
instructional tasks.
Students use
checklists of reading
lesson components
cach day to complete
and compare to
teacher’s rating.

Schoolwide Data:
Entry Criteria

Fall SRSS
at moderate (4-8) or high
(9-21) risk

Fall AIMSweb oral
reading fluency at the
strategic or intensive
level

Data to Monitor
Progress

Student measures:
AIMSweb or DIBELS
nonsense word fluency
progress monitoring
probes (weekly).
Daily self-monitoring
checklists.

Treatment integrit
Checklist of all steps (%
of completion)

Social Validity:
Teacher: IRP-15
Student: CIRP

Exit Criteria

Meet AIMSweb reading
benchmark at next
screening time point.
Low Risk on SRSS at
next screening time
point.

73

[TEACHER NAME
T (al benchimark]
e fhe above scale to rae| 2 (some risk)
tem for each studen] 3 atrsk)
Lie, Cheat,[Benavior | Peer |Low A Total
Student D Steal| _Sneak | Problem |Rejection Attitude |_Behavior | SRss | AIMsweb-Readin
[Sample Saly T11a] 0 [ 3 1 3 3 3
|Ally_Alison IZAm 0 0 0 1 0 0 0
[Atwell suionte|2013 o 0 o 0 0 0 o
0 0 1 1 1 1 0
o 0 0 0 0 0 0
0 0 0 0 0 0 0
0 0 0 0 0 0 0
3 0 o o o 0 o
0 0 1 2 2 1
0 2 0 1 0 0
0 0 0 0 0 4
0 0 2 1 1 a
1 1 1 0 0 0
2 2 2 3 3 3
0 o o o 0 o
1 2 2 3 ~ 2

Small group Reading Instruction with L/

Self-Monitoring

Lane, K. L., Oakes, W. P, E
0 Tier 3 pecd:

S o
=
I

h, S. E. (2014). dentifying students for s
A £ (a0 a0d Youlb, 583

temative Educalion for C

ary and tertary prevention efforts: How do we.

mine which students have Tier 2

74
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Sout of 6.« 1 PBIS ticket

Match my teacher = 1 pBis ticket I/

Pttt

7/15/24
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Treatment integrity
Social validity

Monitor student
progress

paslesreie

Teacher: Ms. Hunt  Date:_

item

David | Travis | Teacher

1. Didstudent come to the reading table
when the teacher called him?

2. Did student read his book?

3. Did student build words or practice
sounds with the tiles?

4. Did student tap letters sounds to read or
spell words?

5. Did student practice trick words?

°

. Did student follow teacher’s directions?

~

checklist after each activity?

- Did1 prompt the student to complete the

®

Did 1 compare my checklist to the
student’s at the end of the intervention
period?

n/a [n/a

9. Did | reward the student appropriately
for completing the checklist and/or
agreeing (i.e. give a checkmark for only
fewer than 2 prompts, give a ticket for
having all but one check, etc.)?

76

Sample Elementary Intervention Grid: SSiS

Support Descrption School-wide Data. Data to Monttor Exit Crteria
Enty Criteria Progress
Social Counselors and/or social | Behavior Student measures O Review
Skills workers will lead small O SRSS-E7 score: e SSiS-Rating student
Improveme | group SSiS sessions for Moderate (4-8) and/or | Scale (Pre/Post) progress at
nt System | approximately 30-40 min [0 SRSS-IS score: o Skills for endof 24
(SSiS) 2-3 days per week. Moderate (2-3) Greatness sessions
counselor- | Students will acquire new AND (Pre/Post) O Team agrees
led small | skills, learn how to engage [ 1 2 or fewer absences in | Daily behavior goals have
oup more fully in instructional | first 3 months of report (DBR; been met or no
i - experiences, and leamn school daily) further SSiS
[0 Wi G | how to meet more school- AND o Attendance and small group
- 1+ == m | wide expectations. Small |O Evidence of teacher tardies sessions are
groups will run for up to implementation of warranted
24 sessions (8 to 12 weeks Ci3T primary (Tier 1) | Social validity O SRSS-E7and
depending on the number plan [treatment o Teacher: IRP-15 15 scores are
of sessions conducted per integrity: direct o Student: CIRP in the low risk
week) using a subset of observation] category
SSiS lessons appropriate AND ‘Treatment integri
for student skillsets as |1 Parent permission  |e  Tier 2 treatment
identified using SSi integrity
Rating Seale (teacher and . measures
I Academic o
parent version). O Studentis in grade 2 |*  Ci3TTI: Direct
o3 observation (30
Support o Enhance Sudents min if needed)
R Eotona weibeng

77
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Support Description Schoolwide Data: | Data to Monitor | Exit Criteria
Entry Criteria Progress:
READ 180 | Students participate in a 50 (1) Students in | Swdopt Measures Students meet
(Stage ©) | min reading instructional | grades 9 12. instructional reading

Reading | block during their study | (2) Reading 180 reading goals: goals.
) ) _ | (1) Progress Monitorin
Intervention| hall period. Students meet |performance basic | " <° =

with Scholastic Reading

in the computer lab for |or below basic on | |11 " SRSS score in the
participation in the online ~|state assessment (2) Writing Assessments | 10w risk category (0
portion 20 min daily. (but above 4 grade | (3) formative assessments | — 3) on the next
Instruction is relevant to | reading level). (vocabulary, screening time
high school students. (3) SRSS risk scorey comprehension and point.
Students use a progress |in the moderate spelling)
management system to range (4 - 8). (4) Curriculum-based
monitor and track their own o i class
progress.
Instruction is taught by Teachers monitor
special education teachers performance and
and general education attendance in class.
teachers with training in thel Completion of weekly
READ 180 Curriculum. 'm:"l‘d( petetes
Secial Validity Students Strengthening
Lane, K. L., Oakes, W. P, Menzies, H. M., Oyer, J., & Jenkins, A. (2013). Working within and teachers complete Reading Skills with
the context of In;g‘:r red models of prevention: Ng scggﬁomﬁm?v\}?k}rgg;ggzg Tier 3 Interventions
78
‘Support Description Schoolwide Data: |  Data to Monitor | Exit Criteria
Entry Criteria Progress:
Targeted | Direet, targeted instruction |(1) 12th graders | Student Measures; Algebra II Grade
Algebra Il | of Algebra Il learning (2) Algebra Il grade | Algebra Il classroom | increases to
Study Hall | targets by math teachers.  |drops below a 75 at | grades satisfactory level
Time will be used tore-  [any pointinthe | Daily class average if | (above 75%).
teach concepts, provide  [semester gradeis <75
one-on-one or small group |(3) Have study hall :
instruction and offer time available and | Daily monitoring of thel
greater supports for permission of 5th | lessons covered and
students struggling to pass |period teacher student attendance
the graduation requirement |(4) Self-selecting to | & ; Pre and|
course. engage in study hall| Post Student Surveys
50 min per day until exit
criteria is met.

Lane, K. L., Oakes, W. P., Menzies, H. M., Oyer, J., & Jenkins, A. (2013). Working within the.
‘context of three-tiered models of prevention: Using school wide data to identify high school
students for targeted supports. Journal of Applied School Psychology, 29, 203-229.

79

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Functional
As Sy

Description | School-wide Datato Monitor] Exit Criteria
Data:Entry | Progress:
Criteria

Support

[Functional

ng Acting-out
wior at Tier 3
an Inividuslized
Aiton pian

6 i

ety
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Tertiary (Tier 3) Intervention Grid: For Elementary Schools

implemented, including O AIMSweb: intensive level
antecedent adjustments, (math or reading)
reinforcement adjustments, and
extinction procedures directly
linked to the function of the
target behavior.

Support Description School-wide Data: Data to Monitor Exit Criteria
Entry Criteri: Progress
Functional FABIs are interventions based One or more of the following: Student behavior targeted The FABI will be
Assessment- | on the function of the target for improvement (¢.g., faded once a
based behavior, as determined by the target or replacement functional relation
Intervention | functional assessment and behavior) using direct is demonstrated
determined with the aid of the O SSiS-PSG Ranking of 1,2, or | observation using a validated
Function Matrix. The Function- 3 on the Motivation to Learn single-case
Based Intervention Decision O Office discipline referrals Treatment integrity research design
Model is used to determine the (ODRs) 6 or more within a « FABI Step (e.g., withdrawal)
intervention focus, including: grading period checklists and
Method 1: Teach the + Treatmentintegrity |, po
replacement behavior; Method AND/OR checklist "
) objective for
2:Improve the environment; | Academic: s student i
Method 3: Adjust the O Progress report: 1 or more Social validity et (See
contingencies; and a course failures * IRP-15 (teacher) B\!hil;'l()l'
s ar bt O Missing Assignments: 5 or * CIRP (student) Intervention
Method 2. A package &
intervention is designed and more within a grading period Plan [BIP]).

7/15/24
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{ Changes in Harry’s Behavior

Baseline 1 Intervention 1 Baseline 2 Intervention 2

Percentage of AET
B

0 \
w0
0

2742842943055 S10513514517518519520 521 524525 526527528

Date of Session

jsing a functional assessment-based intervention to increas

ci3t.org/fabi

Implementation Materials Functional Assessment-Based Interventions
: A . @
snmore i i, & 1 .
by oy A 3 . AR
s wor via Interveni
~ feit,Ferro, Liaupsin & Lane, 2007):
PN N .

BASED INTERVENTIONS

Wervoimon sen posten noveaen

Vv 431 < e soproscn v s s

As: Based
Intervention (FABI)
Introduction

B oty et < Resources

= Introduction (PDF)

Video Modules

Resources = PowerPoint Presentation (MS-PowerPoint)
+ idusion 990 = Intervention grid (PDF or MS-Word)

David James Royer, PhD, BCBA
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Explore Tier 2 and Tier 3 interventions on
ci3t.org: How might you use screening
data to connect students to supports?

ci3t.org

« Enhancing Ci3T Modules

* Professional Learning
« Functional Assessment-Based Interventions

00:00

(]

84

Ci3Ta

Systematic universal
screening logistics

Installing and using

85

Screening Guidance in the COVID-19 Era

Systematic Screening

Considerations for 4

Systematic Screeninglg 12 5
in the COVID-19 Era

= Comprehensiv i rared ; Infographi
Three-Tiered Model o] ention :

86
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SRSSHE Installation Resources

o Formors informat 8
the SRSSUE, we sccess the Screaning Coor
for nstling th SRSS.1€in your School or Dstrit (avalt wnloat
browser-based efo mpanying screening protocols:

SystematiFSCr  aster screening CiaT Leadership Teams may wish to create screening reports to faciltate use of
cata and for inag at The

Po—

7/15/24

Systematic Screening Webpage
Statisics Infographic

= (Comprehensh ted 3 nfographic

87

Installing T

Aguide for nstaling the Student Risk Screening Scale -

By
jennifer Rolennagen
Mork ot Buckman

Kathen Lymne Lane

cidtorg

SEREEN

Usl n g Directions

1. Turn on the computer, log in to your secure drive, and access the screening file location:
T-Drive > Share with Staff > Screeners > <employee ID number> 2020-21 > ScreenFall > SRSSIE.xlsx

SRSS-IE SCREENING PROCESS REMINDERS fected.
v Rate ACROSS the scale (one student at a time). Rate all items for each student before moving )OCL::‘
on to the next student.
v Rate students independently without conferencing or talking with other teachers or staff (even
if you are a co-teacher). e been
= v The sum columns will calculate automatically. Please do not type or click in the total columns’
cells. scument
v All students who are eligible for screening have already been pre-populated; additional
students should not be added for this screening period (only students who have been in school ||
for 30 days should be screened [about 4 weeks]). .
- ¥ Please do rate students who have been there for at least 30 days during the screening period | jta are
but have moved. four local

6. Screening data are kept secure and should never be emailed, saved on a flash drive, or saved on a

desktop to protect confidentiality.

89
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Project EMPOWER

registration inks.

Home  AboutGi3T  Building Your Ci3T Model  Ci3T In ActiofCEERUREREEYY
Implementing Your Ci3T Model  Literature  Measures  PreJN PSR

Project SCREEN  Research to Inform Practice  Responding to C{
correction and Acive Supervision

structionalchoice and increased opportunites o respond

Professional Learning

Tier 2 Behavior contracts

Learn more about profess

m Kansas and Hawai ‘i below
_mmw‘u g and interventions can be ¢

Tier 2 Direct behaviorratings

yailal  Tier3: Functional assessment based interventions (FABI)

These 2-hour stand-alone sessions on Zoom are free —come
t0.0ne, come to alll See fiyer for detais, dates and times, and

Practical, lowdntensitystrategies to maximize engagement and limit disruption: Pat 1 - re-

Practica, lowdntensity strategfes to maximize engagement and limitdisruption: Part 2 - I

7/15/24
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Using  Ci3T Trainers and Coaches

~ Ci3T Trainers and Coaches Calls r"—f' R S S

4:00-5:00 PM Central 2024-2025 Dates

(staciesmzhaec) for mre nformation | Aug, 21, 2024 (Wed)
] Professional Learning
Sept. 04, 2024 (Wed)

ot

2024 (Tues)

Nov. 06, 2024 (Wed)

Dec. 03,2024 (Tues)

Pr 3an. 25,2025 (Thurs) Quickist
Project EMPOWER
Feb. 16,2025 (Tues) s
- Scan the QR code el " iered Library
or register here! ol
Mar. 11,2025 (Tues) | Below, plus Tier 2 and Tier 3 strategies

bbe explored by watching an introduc-

[Pl 2025 (Wed)
. " e
E nioT L Jlable) and downloading supporting

Calls

8

Supports and Structures [l Student Risk Screening
Scale — Internalizing and

for Behavior Screening Externalizing (SRSS-IE)

ci3t.org/enhance

Yo]
N

David James Royer, PhD, BCBA
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PES Winter
SRSS-15 Results — All Students

Data Sharing

« Schoolwide data
decisions related to primary
prevention efforts

* Grade / department / class
implications for teachers’
practice

« Individual student
decisions about student-
based interventions

scvannd @3

7 8 16
(raen) | Qosi | (30.02%)

0 n 3
(ss18%) | Gsome | (632

20 1 o
oe7mH) | G2 | (000

93

Ci3Ta

Planning for next steps

94

Supports and Structures Stut?em R
for Behavior Si i

SCREENING PROTOCOLS.

David James Royer, PhD, BCBA 31
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Resources for screening on pbis.org

& pors

96

Tips for Communicating with
Your Community about
Systematic Screening ® Fise

ating with Your Community about Systematic Screening: What does|

State and District Decision Makers

David James Royer, PhD, BCBA 32
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November

1: Two-
Hour
After

School

December
2: Full
Day

January

3: Two-
Hour
After
School

February
4:Full
Day

March

5: Two-
Hour
After
School

Comprehensive, Integrated, Three-Tiered
(Ci3T) Model of Prevention Professional
Learning Series

Each school selects a Ci3T Leadership Team to attend the
professional learning series. Only they are asked to attend.

April
6: Full
Day

7/15/24

99

overview the

plan

X Share
S overview
2 with faculty

and stalff;
£ Bliia

T reactive
plan

Session 2:
Full day 2 hours
« CiaT model | - Building « How to

monitor

primary the plan
prevention | . stgent

team
members
attend

¥ Finalize and
G share
2 expectation

£ assessment
§ schedul

Session 3:

Ci3T Professional Learning Series

Session 4: | Session 5: | Session 6:
Full day 2 hours Full day

-Buiding [ -Buiding | - Preparing
Tier 2 Tier 3 to
supports supports implement

- Student
team

lementation

members
attend

¥ Share CiaT
S plon;
2 Complete

£ PIRS:

§ complete

T secondary
grid

¥ Share
S revisea CiaT
fan:
& Complete
car

T Feedback
Form

100

ci3t.org/lenhance

Student Risk Screening
Scale — Internalizing and
Externalizing (SRSS-IE)

Academic

Validated Curricula

o  Behavioral
PBIS Framework

david.royer@louisville.edu

Comprehensive, Integrated, Three-Tiered Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Thank you!

Social
Validated Curricula
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