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Agenda
• Comprehensive, Integrated, Three-Tiered (Ci3T) Model of 

Prevention  
• A closer look at the 

o Student Risk Screening Scale – Internalizing & Externalizing (SRSS-IE) 
o Student Risk Screening Scale – Early Childhood (SRSS-EC)

• The role of screening: Using screening data to inform instruction  
o Tier 1 prevention
o Tier 2 and Tier 3 interventions

• Systematic universal screening logistics
• Planning for next steps
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Thank you for your commitment

Internalizing Externalizing

Source: Forness, S.R., Freeman, S.F., Paparella, T., Kauffman, J.M., & Walker, H.M. (2012). Special education implications of point and 
cumulative prevalence for children with emotional or behavioral disorders. Journal of Emotional and Behavioral Disorders, 20, 4-18.

ED 0.5%

EBD 12-20%

Shift to a systems 
level perspective

4

Comprehensive, Integrated, 
Three-Tiered (Ci3T) Model of 
Prevention
Brief introduction
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Academic ◇ Behavioral ◇ Social
 Validated Curricula PBIS Framework Validated Curricula

Goal: Reduce Harm
Specialized individual systems
       for students with high risk

Goal: Reverse Harm
Specialized group systems 
for students at risk

Goal: Prevent Harm
School/classroom-wide systems 
for all students, staff, & settings

(Lane, Kalberg, & Menzies, 2009)
Comprehensive, Integrated, Three-Tiered Model of Prevention
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Academic ◇ Behavioral ◇ Social
 Validated Curricula PBIS Framework Validated Curricula

(Lane, Kalberg, & Menzies, 2009)
Comprehensive, Integrated, Three-Tiered Model of Prevention

District & State Standards

High-Quality Instruction

Reading Street  

Positive behavioral 

interventions and supports 

Positiv
e Action 
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Self-
management

Responsible 
Decision 
making

Relationship 
Skills

Social 
Awareness

Self-
awareness

The 5 Social and Emotional Learning Core Competencies

Social & 
Emotional 
Learning

(CASEL, 2013)
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Explicit social-
emotional learning 

(SEL) skills 
instruction

SEL skills 
acquisition

Improved attitudes 
about self, others, 

and school

Positive social 
behavior

Fewer conduct 
problems

Less emotional 
distress

Academic success

(CASEL, 2013)

Social Skills Instruction Outcomes
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Everything 
connects 
to the 
Primary 
(Tier 1) 
Plan
Including procedures 
for teaching, 
reinforcing, and 
monitoring across 
academic, behavior, 
and social roles and 
responsibilities.
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Ci3T Primary Plan: Procedures for Teaching

Ci3T Primary Plan: Procedures for Reinforcing

Ci3T Primary Plan: Procedures for Monitoring
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for behavior

Essential Components of 
Primary Prevention Efforts

Systematic Universal Screening
Academic Behavior

Treatment Integrity

Social Validity

16
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Systematic Universal Screening

• 100% of students in the building
• Three times a year

o Fall, winter, spring
• “Behavior” can include

o Social skills
o Social-emotional well-being
o Emotional behavior
o Mental health indicators

§ Sad, lonely, anxious, depressed

for behavior

SRSS-IE (Lane & Menzies, 2009)
internalizing items added
- peer rejection (MS HS only)
- emotionally flat
- shy, withdrawn
- sad, depressed
- anxious
- lonely
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Academic ◇ Behavioral ◇ Social
 Validated Curricula PBIS Framework Validated Curricula

(Lane, Kalberg, & Menzies, 2009)
Comprehensive, Integrated, Three-Tiered Model of Prevention

18

Middle School
Behavior & Academic Characteristics of 
SRSS Risk Groups
Variable Risk

Low
(n = 422)
M (SD)

Moderate
(n = 51)
M (SD)

High
(n = 12)
M (SD)

Significance 
Testing

ODR 1.50 
(2.85)

5.02 
(5.32)

8.42 
(7.01)    

L<M<H  
      

In-School 
Suspensions

0.08 
(0.38)

0.35 
(1.04)

1.71 
(2.26)      

L<M<H

GPA 3.35 
(0.52)

2.63 
(0.65)

2.32 
(0.59)       

L>M, H
M=H

Course Failures
0.68 

(1.50)
2.78 

(3.46)
4.17 

(3.49)      
L<M, H

M=H

(Lane, Parks, Kalberg, & Carter, 2007)
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Low-Intensity Strategies

ci3t.org/enhance

Self-Monitoring

Behavior Contracts

Proximity

Overlappingness

With-it-ness

Pacing

20

Academic ◇ Behavioral ◇ Social
 Validated Curricula PBIS Framework Validated Curricula

(Lane, Kalberg, & Menzies, 2009)
Comprehensive, Integrated, Three-Tiered Model of Prevention

Secondary (Tier 2) Intervention Grids

21

Academic ◇ Behavioral ◇ Social
 Validated Curricula PBIS Framework Validated Curricula

(Lane, Kalberg, & Menzies, 2009)
Comprehensive, Integrated, Three-Tiered Model of Prevention

Tertiary (Tier 3) Intervention Grids

22
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ci3t.org
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Consider the core components of a 
comprehensive, integrated, three-tiered 

(Ci3T) model of prevention.

What components do you 
currently have in place?

25

Student Risk Screening Scale – 
Internalizing & Externalizing 
(SRSS-IE)
Drummond, 1994; Lane & Menzies, 2009

26



SRSS-IE 7/15/24

David James Royer, PhD, BCBA 9

Student Risk Screening Scale (SRSS)
(Drummond, 1994)

• 4-point Likert-type scale 
 never = 0, occasionally = 1, sometimes = 2, frequently = 3
• Teachers evaluate each student on 7 items

- Steal   - Low Academic Achievement
- Lie, Cheat, Sneak  - Negative Attitude
- Behavior Problem  - Aggressive Behavior
- Peer Rejection

• Externalizing risk is divided into 3 categories
Low  0 – 3
Moderate  4 – 8
High  9 – 21

SRSS-IE (Lane & Menzies, 2009)
5 (ES) or 6 (MS HS)
internalizing items added
- peer rejection (MS HS only)
- emotionally flat
- shy, withdrawn
- sad, depressed
- anxious
- lonely

27

SRSS-IE: Cut Scores

Elementary School Level:
Lane, K. L., Oakes, W. P., Swogger, E. D., Schatschneider, C., Menzies, H., M., & Sanchez, J. (2015). Student risk screening scale for internalizing and externalizing behaviors: 
Preliminary cut scores to support data-informed decision making. Behavioral Disorders, 40, 159-170.

Middle and High School Levels:
Lane, K. L., Oakes, W. P., Cantwell, E. D., Schatschneider, C., Menzies, H., Crittenden, M., &  Messenger, M. (2016). Student Risk Screening Scale for Internalizing and 
Externalizing Behaviors: Preliminary cut scores to support data-informed decision making in middle and high schools. Behavioral Disorders, 42(1), 271-284

Elementary School Middle and High School
SRSS-E7 SRSS-I5 SRSS-E7 SRSS-I6

Items 1-7 Items 8-12 Items 1-7 Items 4, 8-12

0-3 = low risk
4-8 = moderate risk
9-21 = high risk

0-1 = low risk
2-3 = moderate risk
4-15 = high risk

0-3 = low risk
4-8 = moderate risk
9-21 = high risk

0-3 = low risk
4-5 = moderate risk
6-18 = high risk

28

Student Risk Screening Scale – Internalizing 
and Externalizing (SRSS-IE; Drummond, 1994; Lane & Menzies, 2009)

Elementary

29



SRSS-IE 7/15/24

David James Royer, PhD, BCBA 10

Student Risk Screening Scale – Internalizing 
and Externalizing (SRSS-IE; Drummond, 1994; Lane & Menzies, 2009)

Secondary

30

Fall 2022 Elementary
SRSS-Externalizing Results – School level
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Fall 2022 Elementary
SRSS-Internalizing Results – School level
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Fall 2020
SRSS-Externalizing Results – Grade level

Grade 
Level

N
Screened

Low  
n (%)

Moderate
n (%) 

High
n (%)

K 69 65
(94.20%)

3
(4.35%)

1
(1.45%)

1 47 44
(93.62%)

2
(4.26%)

1
(2.13%)

2 68 56
(82.35%)

10
(14.71%)

2
(2.94%)
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Article

Middle and high school educational leaders across the 
country are recognizing the importance of meeting students’ 
behavioral and social needs in addition to their academic 
needs (Watson, 2015; Yudin, 2014). This attention to behav-
ioral and social supports is particularly encouraging given 
so many children and youth struggle with externalizing and 
internalizing behavior (Forness, Freeman, Paparella, 
Kauffman, & Walker, 2012). Externalizing behaviors often 
include aggressive, noncompliant, and hostile tendencies 
which are quick to capture teachers’ attention as these 
behaviors frequently disrupt learning environments. In con-
trast, internalizing behaviors are often more covert in 
nature, often including shy, anxious, and social withdrawal 
tendencies. Although students with internalizing behaviors 
may not be disruptive to learning environments, these 
behaviors are no less serious and can be challenging for stu-
dents and society as a whole as they negatively affect rela-
tionships with others and academic outcomes (Bradshaw, 
Buckley, & Ialongo, 2008; Green et al., 2017; Lane & 
Walker, 2015). Furthermore, both of these major disorders 
are far more common than one might expect.

Recent point prevalence estimates offered by Forness and 
colleagues (2012) clearly established that many school-age 
youth experience externalizing and/or internalizing behavior 
patterns. They reported 20% of school-age youth have mild-
to-severe emotional and behavioral disorders (EBD), with 
80% of these challenges manifesting before they leave high 
school (Forness et al., 2012). The magnitude of EBD is 

troublesome given the negative associated outcomes for this 
group of students: lack of school connectedness, school fail-
ure, in-grade retention, school dropout, strained interper-
sonal relationships, under- and unemployment, and increased 
need for mental health supports (Maggin, Wehby, Farmer, & 
Brooks, 2016; Shochet, Dadds, Ham, & Montague, 2006; 
Siperstein, Wiley, & Forness, 2011; Wagner, 1995). Decades 
of research has clarified students do not “outgrow” external-
izing or internalizing behaviors. Left unchecked, these chal-
lenges persist over time well into and beyond middle and 
high school. Furthermore, the costs of the associated delete-
rious outcomes are high for these individuals, their families, 
and society as a whole (Farmer et al., 2015; Walker, Forness, 
& Lane, 2014).

When one considers the vast number of adolescents 
struggling with internalizing and externalizing behaviors, 
the tendency for these challenges to persist over time in the 
absence of evidence-based interventions, the peer rejection 

744746 EBXXXX10.1177/1063426617744746Journal of Emotional and Behavioral DisordersLane et al.
research-article2018
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Predictive Validity of Student Risk  
Screening Scale for Internalizing and 
Externalizing Scores in Secondary Schools

Kathleen Lynne Lane, PhD, BCBA-D1, Wendy Peia Oakes, PhD2, 
Emily D. Cantwell, M.Ed1, David J. Royer, PhD1, Melinda M. Leko, PhD1, 
Christopher Schatschneider, PhD3, and Holly Mariah Menzies, PhD4

Abstract
In this article, we examined predictive validity of Student Risk Screening Scale for Internalizing and Externalizing (SRSS-IE) 
scores for use at the middle (N = 2,313 from four middle schools) and high (N = 2,727 from two high schools) school level. 
Results indicated middle and high school students with high levels of risk according to fall SRSS-IE scores (particularly those 
with externalizing behaviors) were likely to have lower grade point averages, fail more courses, have more nurse visits, and 
spend more time in in-school suspensions compared with students at low risk for externalizing and internalizing behaviors. 
Education implications, limitations, and future directions are presented.

Keywords
systematic screening, tiered system of supports, at risk, middle school, high school
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Results: 

SRSS-IE: Externalizing Subscale Elementary

Lane, K. L., Oakes, W. P., Cantwell, E. D., Common, E. A., Royer, D. J., Leko, M., Schatschneider, C., Menzies, H. M., Buckman, M. M., & Allen G., E. (2019). Predictive validity of Student Risk 
Screening Scale for Internalizing and Externalizing (SRSS-IE) scores in elementary schools. Journal of Emotional and Behavioral Disorders, 27(4), 221-234. 

https://doi.org/10.1177/1063426618795443

Variable Risk Significance 
TestingLow

M (SD)
n

Moderate
M (SD)
n

High
M (SD)
n

Oral Reading 
Fluency

163.23 (39.66)
468

138.62 (42.70)
107

115.82 (46.21)
46 L > M > H      

MAP Reading 66.54 (26.48)
2,047

42.91 (30.37)
443

33.32 (29.82)
199 L > M > H

Nurse Visits 6.14 (6.81)
3,256

9.18 (9.59)
820

11.83 (9.89)
389 L < M < H

In-School 
Suspensions

0.0052 (0.08)
3,256

0.0427 (0.30)
820

0.1080 (0.46)
389 L < M < H

35
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Results: 
SRSS-IE: Internalizing Subscale Elementary

Variable Risk Significance 
TestingLow

M (SD)
n

Moderate
M (SD)
n

High
M (SD)
n

Oral Reading 
Fluency

159.04 (41.45)
459

150.59 (45.76)
88

139.18 (46.53)
74

L > H
L = M; M = H      

MAP Reading 63.38 (28.32)
2,070

53.93 (32.15)
356

43.57 (30.47)
263

L > M > H

Nurse Visits 6.84 (7.37)
3,387

7.59 (8.05)
628

9.33 (10.81)
450

L < M < H

In-School 
Suspensions

0.0142 (0.15)
3,387

0.0510 (0.36)
628

0.0311 (0.20)
450

L < M, H
M = H

Lane, K. L., Oakes, W. P., Cantwell, E. D., Common, E. A., Royer, D. J., Leko, M., Schatschneider, C., Menzies, H. M., Buckman, M. M., & Allen G., E. (2019). Predictive validity of Student Risk 
Screening Scale for Internalizing and Externalizing (SRSS-IE) scores in elementary schools. Journal of Emotional and Behavioral Disorders, 27(4), 221-234. 

https://doi.org/10.1177/1063426618795443
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Student Risk Screening Scale
Fall 2004-2012 • Middle School
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Source: Lane, K. L., Oakes, W. P., & Magill, L. M. (2014). Primary prevention efforts: How do we implement and monitor the Tier 1 component of our comprehensive, integrated, three-tiered model of 
prevention? Preventing School Failure, 58, 143-158. doi: 10.1080/1045988X.2014.893978 [Figure 4. Middle school behavior screening data over time at the fall time point. Adapted from Figure 4.6 p. 
127 Lane, K. L., Menzies, H. M, Oakes, W. P., & Kalberg, J. R. (2012). Systematic screenings of behavior to support instruction: From preschool to high school. New York, NY: Guilford Press.]
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SRSS-IE: Externalizing Subscale Middle school 
Variable Risk Significance

TestingLow
M (SD)
n

Moderate
M (SD)
n

High
M (SD)
n

GPA 3.56 (0.47)
1,670

3.07 (0.58)
279

2.74 (0.61)
84 L > M > H

Course Failures 0.38 (1.15)
1,830

1.37 (2.12)
328

2.78 (3.03)
93 L < M < H

Nurse Visits 4.01 (16.20)
1,830

6.67 (8.65)
328

9.66 (11.65)
93

L < M, H
M = H

Office discipline 
referrals

0.03 (0.24)
1,830

0.17 (0.63)
328

0.75 (2.13)
93 L < M < H

In-School 
Suspensions

0.11 (0.89)
1,830

0.67 (2.74)
328

1.56 (3.22)
93 L < M < H

Lane, K. L., Oakes, W. P., Cantwell, E. D., Royer, D. J., Leko, M., Schatschneider, C., & Menzies, H. M. (2019). Predictive validity of Student Risk Screening Scale for Internalizing 
and Externalizing (SRSS-IE) scores in secondary schools. Journal of Emotional and Behavioral Disorders, 27(2), 86-100. doi:10.1177/1063426617744746
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SRSS-IE: Internalizing Subscale Middle school 
Variable Risk Significance 

TestingLow
M (SD)
n

Moderate
M (SD)
n

High
M (SD)
n

GPA 3.51 (0.51)
1,642

3.33 (0.55)
167

3.16 (0.64)
224 L > M > H

Course Failures 0.52 (1.42)
1,820

0.86 (1.85)
181

1.22 (2.06)
250

L < M, H
M = H

Nurse Visits 4.32 (16.39)
1,820

4.85 (6.92)
181

6.77 (9.56)
250

L < H
L = M
M = H

Office discipline 
referrals 

0.06 (0.40)
1,820

0.17 (1.24)
181

0.19 (0.75)
250 N.S.

In-School 
Suspensions

0.18 (1.10)
1,820

0.67 (3.59)
181

0.45 (1.47)
250

L < M, H
M = H

Lane, K. L., Oakes, W. P., Cantwell, E. D., Royer, D. J., Leko, M., Schatschneider, C., & Menzies, H. M. (2019). Predictive validity of Student Risk Screening Scale for Internalizing and Externalizing 
(SRSS-IE) scores in secondary schools. Journal of Emotional and Behavioral Disorders, 27(2), 86-100. doi:10.1177/1063426617744746
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Screening Data: High School Years 1-3
Fall SRSSIE-I Low Moderate High Fall SRSSIE-E Low Moderate High

2016 80.28% 10.36% 9.36% 2016 89.56% 8.02% 2.42%

2017 90.18% 4.16% 5.66% 2017 91.29% 6.18% 2.54%

2018 90.91% 3.86% 5.23% 2018 92.22% 6.20% 1.58%

Winter SRSSIE-I Low Moderate High Winter SRSSIE-E Low Moderate High

2016 87.25% 9.49% 3.26% 2016 87.25% 9.49% 3.26%

2017 86.14% 9.02% 4.85% 2017 86.14% 9.02% 4.85%

2018 88.79% 8.52% 2.69% 2018 88.79% 8.52% 2.69%
Partner school data chart. Used with permission.
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SRSS-IE: Externalizing Subscale High school 
Variable Risk Significance 

TestingLow
M (SD)

n = 2,363

Moderate
M (SD)
n = 212

High
M (SD)
n = 59

GPA 3.07 (0.79) 2.08 (0.81) 1.96 (0.89) L > M, H
M = H

Course Failures 1.16 (2.07) 3.45 (3.18) 3.08 (2.84) L < M, H
M = H

Nurse Visits 1.34 (3.19) 4.00 (5.62) 5.85 (7.66) L < M, H
M = H

In-School Suspensions 0.07 (0.44) 0.67 (1.48) 1.03 (1.86) L < M, H
M = H

Lane, K. L., Oakes, W. P., Cantwell, E. D., Royer, D. J., Leko, M., Schatschneider, C., & Menzies, H. M. (2019). Predictive validity of Student Risk Screening Scale for Internalizing and Externalizing 
(SRSS-IE) scores in secondary schools. Journal of Emotional and Behavioral Disorders, 27(2), 86-100. doi:10.1177/1063426617744746
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SRSS-IE: Internalizing Subscale  High school 
Variable Risk Significance 

TestingLow
M (SD)

n = 2,379

Moderate
M (SD)
n = 123

High
M (SD)
n = 132

GPA 3.04 (0.82) 2.44 (0.83) 2.27 (0.98) L > M, H
M = H

Course Failures 1.25 (2.17) 2.59 (2.66) 2.83 (3.21) L < M, H
M = H

Nurse Visits 1.43 (3.33) 3.54 (6.05) 4.04 (5.80) L < M, H
M = H

In-School Suspensions 0.11 (0.57) 0.41 (1.36) 0.42 (1.28) L < M, H
M = H

Lane, K. L., Oakes, W. P., Cantwell, E. D., Royer, D. J., Leko, M., Schatschneider, C., & Menzies, H. M. (2019). Predictive validity of Student Risk Screening Scale for Internalizing and Externalizing 
(SRSS-IE) scores in secondary schools. Journal of Emotional and Behavioral Disorders, 27(2), 86-100. doi:10.1177/1063426617744746
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Student Risk Screening Scale – 
Early Childhood (SRSS-EC)
Lane & Menzies, 2010

43

Student Risk Screening Scale –
Early Childhood (SRSS-EC)

ci3t.org/screening
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45

46

General Considerations & Reminders

A ltern ativ e 

S ch ool

47



SRSS-IE 7/15/24

David James Royer, PhD, BCBA 16

ci3t.org/screening
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What are some of the potential 
benefits of systematic screening? 

Challenges? Questions?

49

Using screening data to 
inform instruction  
Tier 1 prevention
Tier 2 and Tier 3 interventions
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Academic ◇ Behavioral ◇ Social
 Validated Curricula PBIS Framework Validated Curricula

Goal: Reduce Harm
Specialized individual systems
       for students with high risk

Goal: Reverse Harm
Specialized group systems 
for students at risk

Goal: Prevent Harm
School/classroom-wide systems 
for all students, staff, & settings

(Lane, Kalberg, & Menzies, 2009)
Comprehensive, Integrated, Three-Tiered Model of Prevention
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Social Skills Improvement System – 
Performance Screening Guide
Spring 2012 – Total School
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Subscales

Significant Difficulties
Mo derat e Difficulties
Adequa te pr ogre ss

N = 54

N = 223

N = 212

n = 489 n = 490 n = 490 n = 489

N = 22

N = 233

N = 235

N = 35

N = 180

N = 275

N = 31

N = 187

N = 271

Lane, K. L., Oakes, W. P., & Magill, L. (2013). Primary prevention efforts: How do we implemented and monitor the Tier 1 component of our 
Comprehensive, Integrated, Three-Tiered (CI3T) Model? 
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Student Risk Screening Scale
Fall 2004-2012 • Middle School
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Source: Lane, K. L., Oakes, W. P., & Magill, L. M. (2014). Primary prevention efforts: How do we implement and monitor the Tier 1 component of our comprehensive, integrated, three-tiered model of 
prevention? Preventing School Failure, 58, 143-158. doi: 10.1080/1045988X.2014.893978 [Figure 4. Middle school behavior screening data over time at the fall time point. Adapted from Figure 4.6 p. 
127 Lane, K. L., Menzies, H. M, Oakes, W. P., & Kalberg, J. R. (2012). Systematic screenings of behavior to support instruction: From preschool to high school. New York, NY: Guilford Press.]

53



SRSS-IE 7/15/24

David James Royer, PhD, BCBA 18

Examining 
Academic 
and 
Behavior 
Data: 
Elementary 
Level

Lane , K . L ., M enz ies , H . M ., E nn is , R . P ., &  O akes, W . P . (2015) . S upporting  B ehav io r fo r S choo l S uccess : A  S tep-by-S tep  G u ide  to  K ey  S tra teg ies . N ew  Y ork , N Y : G u ilfo rd  P ress . 
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Low-Intensity Strategies

ci3t.org/enhance

Self-Monitoring

Behavior Contracts

Proximity

Overlappingness

With-it-ness

Pacing
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Low-Intensity Strategies

Opportunities to 
Respond

Behavior-Specific Praise

Active Supervision

Instructional 
Feedback

High-p Requests

Precorrection

Incorporating Choice

Self-Monitoring

Behavior Contracts

Proximity

Overlappingness

With-it-ness

Pacing
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Low-Intensity Strategy Franklin High School On-Site Expert

Behavior-Specific Praise: Identifying the specific expectation 
the student met.
o “Niama, great job using your graphic organizer to draft 

your essay.”
o “Justice, thank you for pushing in your chair to keep the 

walkway safe.”

• Eric Common, Behavior Specialist
• Mark Buckman, Special Education
• Grant Allen, Parent Volunteer

Opportunities to Respond: Providing 4-6 opportunities per 
minute for students to respond individually, choral, verbal, 
written, gesture, or symbol.
o “Show me thumbs or thumbs down if...”
o “Show me on your white board what…”
o “Turn to your elbow partner and say…”
o “All together now, what is…”

• David Royer, Administration
• Emily Cantwell, 5th Grade
• Scarlett Lane, 3rd Grade
• Mallory Messenger, Counselor

Instructional Choice: Providing within-task or between task 
choices to increase academic engaged time and motivation.
o “Ronaldo, of these 3 tasks today, which would you like to 

work on first?”
o “Suzy, do you want to work with colored pencils, crayons, 

or sparkly markers?”

• Abbie Jenkins, 2nd Grade
• Scarlett Lane, 3rd Grade
• Bryan Simmons, PE
• Liane Johl, Kindergarten

57

Integrated Lesson Planning

58

ci3t.org/enhance
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Low Risk Moderate Risk High Risk

Externalizing 11 (55%) 3 (15%) 6 (30%)
Internalizing 11 (55%) 5 (25%) 4 (20%)
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Solutions-based Planning
Re-teach Behavior-Specific Praise
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Solutions-based Planning
• Connect to Ci3T Implementation Manual 
• Connect to evidence-based practices
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Solutions-based Planning
• Data-based planning and collaboration
• Emphasize integration of Tier 1 components

64

A
n 

Ill
us

tr
at

io
n

Planning for an integrated approach
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Roles and 
Responsibilities

A
n 
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Solutions-based Planning
• Grounded in Ci3T Implementation Manual
• Goal setting
• Connecting to resources
• A plan for follow through

66

Using screening data to 
inform instruction  
Tier 1 prevention
Tier 2 and Tier 3 interventions
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Academic ◇ Behavioral ◇ Social
 Validated Curricula PBIS Framework Validated Curricula

(Lane, Kalberg, & Menzies, 2009)
Comprehensive, Integrated, Three-Tiered Model of Prevention

Secondary (Tier 2) Intervention Grids
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Data in action

70

Data in action
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Data in action

Behavior 
Contracts Behavior-

Specific Praise

Precorrection

Instructional 
Choice

72

Integrated Intervention Illustration
Support Description Schoolwide Data:  

Entry Criteria
Data to Monitor 

Progress
Exit Criteria

Small group 
reading 
instruction with 
self-monitoring

Small group reading 
instruction (30 min, 3 
days per week). 
Students monitor 
their participation in 
the reading 
instructional tasks. 
Students use 
checklists of reading 
lesson components 
each day to complete 
and compare to 
teacher’s rating.

Behavior:
Fall SRSS
at moderate (4-8) or high 
(9-21) risk 
Academic:
Fall AIMSweb oral 
reading fluency at the 
strategic or intensive 
level 

Student measures:
AIMSweb or DIBELS 
nonsense word fluency 
progress monitoring 
probes (weekly).
Daily self-monitoring 
checklists.
Treatment integrity:
Checklist of all steps (% 
of completion)

Social Validity: 
Teacher: IRP-15
Student: CIRP

Meet AIMSweb reading 
benchmark at next 
screening time point.
Low Risk on SRSS at 
next screening time 
point.

73

Small group Reading Instruction with 
Self-Monitoring

Lane, K. L., Oakes, W. P., Ennis, R. P., & Hirsch, S. E. (2014). Identifying students for secondary and tertiary prevention efforts: How do we determine which students have Tier 2 
and Tier 3 needs?. Preventing School Failure: Alternative Education for Children and Youth, 58(3), 171-182.
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Altmann, S. A. (2010). Project support and include: the additive benefits of self-monitoring on students’ reading acquisition. Unpublished master’s thesis, Vanderbilt University.

75

Treatment integrity

Social validity

Monitor student 
progress

Altmann, S. A. (2010). Project support and include: the additive benefits of self-monitoring on students’ reading acquisition. Unpublished master’s thesis, Vanderbilt University.
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Support Description School-w ide Data:
Entry Criteria

Data to Monitor 
Progress

Exit Criteria

Social 
Skills 
Improveme
nt System 
(SSiS) – 
counselor-
led small 
group

Counselors and/or social 
workers will lead small 
group SSiS sessions for 
approximately 30-40 min 
2-3 days per week.  
Students will acquire new 
skills, learn how to engage 
more fully in instructional 
experiences, and learn 
how to meet more school-
wide expectations.  Small 
groups will run for up to 
24 sessions (8 to 12 weeks 
depending on the number 
of sessions conducted per 
week) using a subset of 
SSiS lessons appropriate 
for student skillsets as 
identified using SSiS-
Rating Scale (teacher and 
parent version).

Behavior
¨ SRSS-E7 score: 

Moderate (4-8) and/or
¨ SRSS-I5 score: 

Moderate (2-3)
AND

¨ 2 or fewer absences in 
first 3 months of 
school

AND
¨ Evidence of teacher 

implementation of 
Ci3T primary (Tier 1) 
plan [treatment 
integrity: direct 
observation]

AND
¨ Parent permission

AND
Academic
¨ Student is in grade 2 

or 3 

Student measures
• SSiS-Rating 

Scale (Pre/Post)
• Skills for 

Greatness 
(Pre/Post)

• Daily behavior 
report (DBR; 
daily)

• Attendance and 
tardies

Social validity
• Teacher: IRP-15
• Student: CIRP

Treatment integrity
• Tier 2 treatment 

integrity 
measures

• Ci3T TI: Direct 
observation (30 
min if needed)

¨ Review 
student 
progress at 
end of 24 
sessions

¨ Team agrees 
goals have 
been met or no 
further SSiS 
small group 
sessions are 
warranted

¨ SRSS-E7 and 
I5 scores are 
in the low risk 
category

Sample Elementary Intervention Grid: SSiS
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Support Description Schoolwide Data:  
Entry Criteria

Data to Monitor 
Progress:

Exit Criteria

READ 180 
(Stage C) 
Reading 
Intervention

Students participate in a 50 
min reading instructional 
block during their study 
hall period. Students meet 
in the computer lab for 
participation in the online 
portion 20 min daily. 
Instruction is relevant to 
high school students. 
Students use a progress 
management system to 
monitor and track their own 
progress.
Instruction is taught by 
special education teachers 
and general education 
teachers with training in the 
READ 180 Curriculum.

 

(1) Students in 
grades 9 – 12.
(2) Reading 
performance basic 
or below basic on 
state assessment 
(but above 4th grade 
reading level).
(3) SRSS risk scores 
in the moderate 
range (4 – 8).

Student M easures:
M eeting individual READ 

180 reading goals:

(1) Progress M onitoring 

with Scholastic Reading 
Inventory

(2) Writing Assessments
(3) formative assessments 

(vocabulary, 

comprehension and 

spelling)
(4) Curriculum-based 

Assessments
(5) Attendance in class

Treatment Integrity: 

Teachers monitor 
performance and 

attendance in class. 

Completion of weekly 
checklists for activities 

completed. 

Social Validity: Students 
and teachers complete 

surveys

Students meet 
instructional reading 
goals.

SRSS score in the 
low risk category (0 
– 3) on the next 
screening time 
point.

Lane, K. L., Oakes, W. P., Menzies, H. M., Oyer, J., & Jenkins, A. (2013). Working within 
the context of three-tiered models of prevention: Using school wide data to identify high 
school students for targeted supports. Journal of Applied School Psychology, 29, 203-229.
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Support Description Schoolwide Data:  
Entry Criteria

Data to Monitor 
Progress:

Exit Criteria

Targeted 
Algebra II 
Study Hall

Direct, targeted instruction 
of Algebra II learning 
targets by math teachers.  
Time will be used to re-
teach concepts, provide 
one-on-one or small group 
instruction and offer 
greater supports for 
students struggling to pass 
the graduation requirement 
course.

50 min per day until exit 
criteria is met.

(1) 12th graders
(2) Algebra II grade 
drops below a 75 at 
any point in the 
semester
(3) Have study hall 
time available and 
permission of 5th 
period teacher
(4) Self-selecting to 
engage in study hall

Student Measures:
Algebra II classroom 
grades
Daily class average if 
grade is ≤ 75
Treatment Integrity: 
Daily monitoring of the 
lessons covered and 
student attendance
Social Validity: Pre and 
Post Student Surveys

Algebra II Grade 
increases to 
satisfactory level 
(above 75%).

Lane, K. L., Oakes, W. P., Menzies, H. M., Oyer, J., & Jenkins, A. (2013). Working within the 
context of three-tiered models of prevention: Using school wide data to identify high school 
students for targeted supports. Journal of Applied School Psychology, 29, 203-229.
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Academic ◇ Behavioral ◇ Social
 Validated Curricula PBIS Framework Validated Curricula

(Lane, Kalberg, & Menzies, 2009)
Comprehensive, Integrated, Three-Tiered Model of Prevention

Tertiary (Tier 3) Intervention Grids
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Changes in Harry’s Behavior
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Cox, M., Griffin, M. M., Hall, R., Oakes, W. P., & Lane, K. L. (2012). Using a functional assessment-based intervention to increase academic engaged 
time in an inclusive middle school setting.  Beyond Behavior, 2, 44 – 54.
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ci3t.org/fabi
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Explore Tier 2 and Tier 3 interventions on 
ci3t.org: How might you use screening 
data to connect students to supports?

ci3t.org
• Enhancing Ci3T Modules
• Professional Learning
• Functional Assessment-Based Interventions

84

Systematic universal 
screening logistics
Installing and using
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Installing
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Installing
Protocols

87

Installing
Manual

88

Using
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EMPOWER SessionsUsing

90

Ci3T Trainers and Coaches CallsUsing
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Data Sharing

• Schoolwide data
decisions related to primary 
prevention efforts

• Grade / department / class
implications for teachers’ 
practice

• Individual student 
decisions about student-
based interventions

93

Planning for next steps

94
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Resources for screening on pbis.org

96

Tips for Communicating with 
Your Community about 
Systematic Screening
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State and District Decision Makers
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Comprehensive, Integrated, Three-Tiered 
(Ci3T) Model of Prevention Professional 
Learning Series
Each school selects a Ci3T Leadership Team to attend the 
professional learning series. Only they are asked to attend.

November December January February March April
1: Two-

Hour
 After 

School

2: Full 
Day

3: Two-
Hour
After 

School

4: Full 
Day

5: Two-
Hour
After 

School

6: Full 
Day 

99

Session 1:
2 hours
• Ci3T model 

overview

Session 2:
Full day
• Building 

the 
primary 
prevention 
plan

Session 3:
2 hours
• How to 

monitor 
the plan

• Student 
team 
members 
attend

Session 4:
Full day
• Building 

Tier 2 
supports

Session 5:
2 hours
• Building 

Tier 3 
supports

• Student 
team 
members 
attend

Session 6:
Full day
• Preparing 

to 
implement

Ci3T Professional Learning Series

Ho
m

ew
or

k Share 
overview 
with faculty 
and staff; 
Build 
reactive 
plan

Ho
m

ew
or

k Finalize and 
share 
expectation 
matrix and 
teaching & 
reinforcing 
components

Ho
m

ew
or

k Share 
screeners; 
Complete 
assessment 
schedule

Ho
m

ew
or

k Share Ci3T 
plan; 
Complete 
PIRS; 
Complete 
secondary 
grid

Ho
m

ew
or

k Share 
revised Ci3T 
plan; 
Complete 
Ci3T 
Feedback 
Form

Im
pl

em
en

ta
tio

n

Pre-Training 
Activities
• Team 

member 
selection

• Schoolwide 
Expectations 
Survey for 
Specific 
Settings 
(SESSS)
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Academic ◇ Behavioral ◇ Social
 Validated Curricula PBIS Framework Validated Curricula

(Lane, Kalberg, & Menzies, 2009)
Comprehensive, Integrated, Three-Tiered Model of Prevention

Thank you!
david.royer@louisville.edu 

ci3t.org/enhance
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